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ABSTRACT 
 
Several Alternatives to Violence Project (AVP) training workshops have been 
established to help transform correctional institutions worldwide. There is no 
evidence of any research on AVP conducted in the context of South African 
Schools to date. This research therefore aims to evaluate AVP training by the 
Quaker Peace Centre at five high schools on the Cape Flats. 
Taking a qualitative approach, the study provides a literary contextualization 
of the problem of violence in South African schools as well as the history of 
AVP programmes in South Africa and abroad. In respect of his data collection, 
the researcher used both evaluation forms submitted at the completion of 
training events, as well as a purpose-designed questionnaire, mailed to a 
convenience sample of 635 past participants in the training.  The results of the 
study indicate that the AVP workshops have had an impact on the lives of the 
participants, and there is an acknowledgement of feelings of empowerment 
experienced by recipients, which enables sound recommendations to be 
made. 
 
Keywords: 
 
AVP, conflict management, Quaker Peace Centre, schools, South Africa, 
training, violence, 
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CHAPTER ONE: INTRODUCTION 
 
The United Nations marked the new millennium with the International Year for 
the Culture of Peace, and 2001-2010 as the International Decade for the 
Promotion of a Culture of Peace and Non-Violence for the Children of the 
World. UNESCO has been given the responsibility of co-ordinating a 
programme of action for both 2000 and the decade to follow. As a first step, in 
March 1999, at the Eiffel Tower in Paris, UNESCO announced a Culture of 
Peace appeal, Manifesto 2000. The UN specifically called on UNESCO, 
UNICEF, and non-governmental organisations, educational institutions, 
religious bodies, artists and the media to actively support the year and the 
decade. 
 
Until recently peace movements tended to focus on appeals for disarmament 
and an end to armed conflicts. While these problems remain issues of deep 
concern, peace initiatives now recognise a much broader range of threats to 
humanity: international crime, drug-trafficking, and trafficking in human lives, 
neo-slavery, uncontrollable rogue forces, maverick states that are immune to 
international sanctions, and corrupt and incompetent regimes that cannot 
begin to combat economic problems. Terrorism, as often as not manufactured 
by the state or its agents, comes in various guises: extrajudicial executions, 
disappearance and kidnapping, torture and mutilation, beatings, harassment, 
and arbitrary arrest and detentions. A disturbing trend in recent conflict has 
been the widespread abuse of civilians. Internal insurgent movements and 
government forces world-wide resort to murder, rape, and other human rights 
abuses and crimes against humanity. 
 
During the last twenty years hundreds of thousands of men, women and 
children died not directly from war or conflicts but from premeditated 
campaigns to systematically wreak havoc and inflict terror on civilian 
populations. 
 
A culture of peace implies even more than confronting this expanded list of 
evils. A culture of peace and non-violence goes to the sum and substance of 
our fundamental human rights: social justice, literacy, prosperity, health, 
protection of the natural environment, international solidarity, equality between 
men and women, an end to child labour, full respect for workers‟ rights and 
core labour standards, the preservation of cultural identity and diversity, the 
safeguarding of the indigenous peoples from oppression and enforced 
assimilation, to name but some of the more obvious examples. These are all 
issues of vital concern to Education International (EI) and its member 
organisations, as manifestly reflected in numerous resolutions endorsed at 
EI‟s two World Congresses (WC) (Harare in 1995 and Washington D.C. in 
1998) as well as at regional EI support forums and conferences. 
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According to Conflict Prevention Newsletter /October/2000/2, the incidence of 
violence in schools is a cause of growing concern in many countries. Although 
the extent of the problem varies from one country to another, it is generally 
recognised that incidents of violence are a serious problem that is 
inadequately tackled by the traditional approach to reducing violence through 
school regulations and disciplinary measures. It is felt that an effective 
approach should focus on dealing with conflict as the underlying cause of 
violence. This view has inspired experiments with various types of conflict 
resolution programmes in many places. In several countries considerable 
experience has been gained with conflict resolution programmes in schools. 
Unpublished document) 
 
In March 2000 the European Centre for Conflict Prevention (ECCP) organised 
an inter-national seminar on „Conflict Resolution in Schools‟ in the 
Netherlands. This meeting brought together groups of some forty 
professionals representing a wide range of expertise with programmes and 
projects in countries as diverse as the USA, Northern Ireland, South Africa 
and Israel. Experts in that conference met to share their experiences. 
Programmes as widely varied as fighting bullying in Norway, reducing tension 
in multicultural classrooms in New York City and building a culture of peace in 
schools in South Africa and Israel seem to have something in common. The 
experts called on governments and school administrators to integrate conflict 
resolution education programmes into the core curriculum of schools. 
 
The aims of the conference were to share international experience and 
expertise and to promote inter-national networking by professionals who are 
working in this field. The meeting took place within the context of the 
International Year for a Culture of Peace. Participants emphasised that 
violence in the schools is rooted in global systemic problems, such as 
economic and social disparities, disempowerment, gender specific 
socialisation, ethnic tension, community fragmentation, and the availability of 
weapons. Schools on their own cannot solve all these problems. As an 
important source of socialisation, schools reflect the wider culture of violence 
and may themselves be a source of violence. However, schools can also be 
agents of change; they can provide an arena for developing critical thinking, 
serve as a forum for analysing violence in society, and provide a means for 
young people to acquire and practice the values, attitudes, knowledge, and 
skills associated with tolerance, conflict management, dialogue and peace 
building.  
 
A school that encourages students to contribute and feel effective helps them 
acquire the life-skills and experience that empowers ongoing democratic 
participation. In working towards a Culture of Peace, schools should employ a 
long term, holistic, and multi-disciplinary approach. The schools do not 
operate in a vacuum but must ally themselves with the larger community, 
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including parents, cultural institutions, neighbourhood organisations, social 
services, and other agencies.  
 
There is a growing body of experience and scientific evidence indicating that 
conflict resolution programmes in schools can be effective. Conflict resolution 
skills are transferable to many aspects of the students‟ and teachers‟ lives. 
These programmes can result in the reduction of violence, improved learning 
environments, increased students‟ self-esteem, a strengthened sense of 
responsibility, enhanced academic achievement, and help teachers and pupils 
recognise and cope with violence related trauma. For example, the Resolving 
Conflict Creatively Programme (RCCP) is one of the largest and longest 
running school-based violence prevention programme in USA. The 
programme seeks to involve that entire school community, using an 
implementation model called „the learning community model‟.  
 
In 1994 a two-year evaluation study was started to investigate the 
effectiveness of the programme. The study found that pupils receiving 
substantial RCCP instruction in the classroom were less likely to see their 
social world as hostile, to believe that violence is an acceptable way to deal 
with conflict and to choose aggression as a way to solve problems. 
Furthermore, consistent RCCP instruction benefited all pupils, regardless of 
gender, age or risk-for-violence status. (Conflict Prevention Newsletter 
/October 2000/2). 
     
The above discussion verifies that making peace in schools is a niche in the 
conflict resolution domain that has been remarkably well developed over the 
past decades.  
 
South African conflict resolution facilitators face a society that is embedded in 
violence. With 52 murders a day in 1995, South Africa was the most violent 
country in the world outside a war zone. According to South African Survey, 
eighty percent of adults were confronted with some sort of violent crime, while 
84 percent of students had had one of their school friends killed in political 
violence in the late 1980s and early 1990s. Researchers at the University of 
Natal found in 1998 that 87 percent of students reported having been directly 
and personally affected by violence while at school. Gang related violence is 
one of the major problems in South Africa. Sexual harassment is widespread 
throughout the education system. (Conflict Prevention Newsletter /October 
2000/2). 
 
 
Despite the wide gap between the harsh South African reality and societies in 
many Western countries, a lot of similarities can be discerned from 
practitioners‟ approaches. Promoters of conflict resolution point out that, 
juxtaposed to adopting formal measures, such as abolishing corporal 
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punishment in South Africa in 1994, creating a culture of democratic and 
peaceful behaviour is required. 
 
In the mid-1990s, the Independent Project Trust (IPT) took up this challenge 
by starting a project aimed at boosting peer mediation in schools in the 
province of KwaZulu / Natal. Training of group of students in skills helping 
them to assist in solving conflicts by talking rather than fighting seemed to be 
an appropriate approach to tackling the problem. Against all expectations, the 
programme had no impact at all. „Some students said that they might have 
used the newly acquired skills to deal with certain problems at home, but that 
was it. Not one of the sixty schools involved had developed a peer mediation 
structure‟, according to Iole Mathews, programme director. „We also found 
that problems were even bigger than we thought,‟ she added. „Eight of ten 
schools faced serious gang problems, while sixty percent of students in the 
sixty schools said they felt unsafe at school all the time.‟  (Conflict Prevention 
Newsletter /October 2000/2). 
    
IPT saw no other option than to stop addressing students directly and instead 
worked with teachers. Since June 1998, it has been delivering workshops to 
school principals, teachers and union members. In addition, it developed 
written material that teachers can use in the classroom when addressing the 
issue of violence and conflict resolution. One of the most successful 
brochures is a booklet („Protecting Your School From Violence and Crime‟) 
containing guidelines for schools on making their classrooms and compounds 
more secure. The brochure contains simple recommendations similar to the 
Dutch approach, such as putting a plan of the building on the principals‟ wall 
and marking the number of incidents per term in order to assess where most 
problems occur and whether security is improving on a quarterly basis.  
(Conflict Prevention Newsletter /October 2000/2). 
 
IPT also decided to tie a link to the local police, non-governmental 
organisations and government agencies to develop a co-ordinated approach. 
Together with its partners, IPT established so-called Community Alliance for 
Safe Schools (CASS‟s), binding together government officials of the 
Education Department, members of the civil society and other community 
members. The alliances provide public information regarding school safety 
and help to equip school governing bodies with the skills to create secure 
environments for teachers and students. The new approach seems to have a 
modest, but lasting impact.  (Conflict Prevention Newsletter /October 2000/2). 
     
In 1999, three schools decided to implement a conflict resolution and peer 
mediation project after attending the IPT workshop. A large number of police 
stations decided to nominate a school liaison officer to help to try to implement 
a conflict resolution programme. „Our real life experience told us to pick a 
more modest goal. We did a step back and decided to rely more on signs of a 
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school‟s willingness to collaborate instead of approaching students directly. 
Maybe in a few years we can address peer mediation again.‟ Mathews said 
(Conflict Prevention Newsletter /October 2000/2). 
 
The issue of combating violence in South African schools has long been 
regarded as important by leaders and academics alike, as the following 
quotes illustrate: 
 
“The long term resolution is conflict resolution and diversity management at all 
schools. We have to protect the emerging generations from the racism we 
grew up with”.  
Premier Rasool, Cape Argus March 3, 2005 
 
“Currently conflict and violence are pandemic in the Western Cape. Much of 
this conflict plays itself out along racial lines on school premises. Our schools 
were constructed along racial lines to further the ideology of the apartheid 
regime. It is therefore not surprising that violence would manifest itself in 
schools”.  
Premier Rasool, Cape Times May 6, 2005  
 
“The safety of learners in schools has in recent years become a 
matter of national concerns". "Violence against learners has 
emerged in various forms from bullying to daily assaults, and 
even murders and/ or deaths of learners occurring in or around 
school premises”. 
 
South African Human Rights Commission's reference document 
Cape Times, September 26, 2006). 
 
Changing the world from a culture of war and violence and 
discrimination to a culture of peace and non-violence and 
tolerance is not something that can be done by the proclamation 
of resolutions. The transition will be long and difficult. It is not for 
the faint-hearted. However, it must be started and must be 
persisted with – without a culture of peace in everyday life the 
future of the world is bleak. One lesson we carry with us from the 
old millennium into the new is that violence in all its forms has 
achieved nothing except to paralyse human development.  
In South Africa, schools are becoming increasingly violent. Bullying, 
defiance and threats with dangerous weapons are becoming the order of 
the day. In some instances children have murdered fellow learners. Young 
people can only reach their full potential at schools that are free from 
violence, intimidation, abuse and bullying. We want schools where 
teachers can teach and learners can learn. Our experience in the schools 
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indicates that education departments, teachers and learners, all need 
help to build non-violent schools where human rights are respected and 
protected. 
 
The education of young people is a prerequisite for economic development 
and growth in South Africa.  South Africa needs to be perceived as a 
country where investment can take place and our future economic 
growth depends on the country's ability to produce a labour force that 
has received education and training to enable it to participate in a 
modern economy. It is widely accepted that societies with the greatest gap 
between rich and poor are the most violent. Regrettably South Africa is a 
country in which the gap between the richest and the poorest continues 
to grow, despite 18 years of democracy. We wish to show young people 
that, despite the high unemployment rate and the increasing gap 
between rich and poor, it is possible to develop a vision for their own 
lives and to contribute positively and participate in the upliftment of our 
society. Our approach embraces recognising and overcoming racial 
prejudice, establishing a culture of non-violence at schools and 
promoting ethical leadership in young people. 
 
The Western Cape is one of three provinces that have the highest incidence 
of school violence, according to a study aimed at finding out why teachers are 
leaving the profession. The findings of the national study, carried out by a 
branch of the Human Science Research Council (HSRC), also suggests that 
with the impact of HIV/Aids on teachers, the country may not be able to meet 
demand within the next 10 years. About 4000 teachers died of Aids-related 
illnesses in 2004 and more than 10% are infected with HIV. The study also 
found that 55% of teachers intended leaving the profession. Two thirds of 
these taught subjects in the technology, natural sciences, economics and 
management field. (The Education Labour Relations Council (ELRC) 04 April 
2004)  
 
Questionnaires were given to more than 20 000 teachers at 1766 schools and 
the study was carried out in conjunction with the Medical Research Council 
(MRC), national and provincial education departments and teacher unions. 
The findings were disclosed at a media briefing by HSRC‟s Education Labour 
Relations Council. Among the reasons given by teachers for leaving the 
profession was the level of violence in and around schools.  
 
“The three major forms of violence educators experienced in the past 12 
months... carrying weapons, assaults, and fighting involving guns...”, “Violent 
events at education institutions seem to have an impact on the morale of the 
educators and increased their probability of leaving the profession (Cape 
Times, Friday April, 2005, p.7)”. Among the fears of the teachers are that they 
are still being put off by the knowledge that gangs are operating at schools. 
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The two other provinces with the highest incidence of school violence were 
KwaZulu-Natal and Mpumalanga. The Eastern Cape, Limpopo and Northern 
Cape were found to have the lowest incidence of school violence. Minimal 
income, low job satisfaction, stress and the lack of discipline among pupils 
were also cited by the teachers as reasons for abandoning the profession. 
The study found HIV/Aids was a growing threat among teachers. Of the 17 
088 teachers who agreed to be tested, 12.7% were found to be infected. Most 
of those were aged between 25 and 34, followed by those aged between 35 
and 44. 
 
The National Profession Teachers‟ Organisation of SA (NAPTOSA) has 
estimated that, with an average life expectancy of 10 years for people with 
HIV, almost a quarter of the country‟s teachers will have died by 2015. The 
study found the highest infection rate, 16.3%, among black teachers, while the 
infection rates among coloured, Indian and White teachers were less than 1% 
(Cape Times, Friday April, 2005, p.7)”. A committee appointed by Ebrahim 
Rasool (former Western Cape premier) to probe school violence and 
discipline in Cape Flats‟ schools in 2005, yielded among others these findings:  
 
 The changing demographics at schools seemed to result in conflict and 
violence that “plays itself out along racial lines”. It also found that of the 
select group of schools on the Cape Flats where the investigation was 
conducted: 
 Staff and school governing bodies did not reflect the pupil composition. 
The report also stated that: 
 “Erosion” into the school system by violence was at an “advanced 
workshop stage”, requiring “very high political intervention”. 
 
Among the recommendations of the committee, it was suggested that: Each 
school should develop anti-discrimination policies that would guide the review 
of the admissions policies, the relationship between the schools and the 
community and proactively encourage the involvement of parents and 
neighbourhood structures. 
 
The focus of this research is on a number of Alternatives to Violence Project 
(AVP) workshops run by Quaker Peace Centre (QPC) in five high schools in 
the Cape Flats. But the main focus will be in two high schools that are situated 
in an area called Delft. As a starting point, the research paper will begin with a 
general overview of AVP workshops in prisons (where it started) based on a 
review of international literature. This discussion will explore, partly, the 
background of conflicts and violence in South Africa, which has badly affected 
our schools. The research will closely reflect on Kwa Zulu/ Natal violence. It 
will then identify various issues including the objectives behind the workshops 
and the methods used to implement these objectives. While doing this, this 
research will be comparing the opinions of those who have not yet 
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experienced the project, with those who have gone through it. This will be a 
pre- and post- test strategy. The researcher hopes that this will provide the 
research with a better basis for giving policy advice, and evaluating the 
effectiveness of the project.  
          
1.1. Origin of the report 
 
This evaluation study has been undertaken as a part of the requirements for 
the degree of Magister Philosophae in the Faculty of Arts at the Nelson 
Mandela Metropolitan University (NMMU). As a result, in March 2008 
guidance was sought from Dr. G. Bradshaw (lecturer / supervisor) who 
provided assistance with an appropriate research proposal on the design and 
focus for the evaluation study. Consequently, the proposal was later approved 
by the NMMU research committee.  
 
The approach suggested by the researcher and discussed with the supervisor 
was based upon a pragmatic approach which was an eclectic, or mixed, 
design of both qualitative and quantitative research approaches. This 
evaluation design is typically aimed at answering questions about some of the 
key questions related to alternatives to violence project which will include the 
following: 
 
 What is AVP? 
 What are its aims? 
 How does it go about achieving those aims? 
 What kind of approach does AVP use? 
 How the programme should be structured? 
 What needs improvement? 
 How well does the programme achieve the Quaker Peace Centre‟s 
goal? 
 How well does it meet the needs of those who use the programme? 
 
Readers of this report are welcomed to judge for themselves how effectively it 
has answered the questions. 
 
1.2. Purpose of the evaluation study 
 
The term „evaluation‟ is used to cover a broad range of activities; clarification 
of the term is needed before describing the approach taken for this study. 
Patton (1987, 145) defines evaluation as: 
 
The systematic  collection, analysis, and interpretation of information about 
the activities and outcomes of actual programs in order for interested persons 
to make judgements about specific aspects of what the program is doing and 
improve the program. 
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The above definition makes it clear that evaluation is driven by the needs and 
specific purposes of interested persons. A key word of this definition is 
programme. A programme can be viewed as a collection of discrete activities 
that, when put together, has a coherent thread and purpose (sometimes 
referred to as programme integrity). The coherence of the programme is often 
a highly important issue to its success. In this study, the focus for evaluation is 
on the Alternatives to Violence Project (AVP) workshops, rather than the 
discrete activities that make up each of the workshops and is driven by the 
need to inform those who deliver them. 
 
Although there are a number of broad approaches to the evaluation of 
programmes, typically, evaluation is undertaken to answer questions of 
efficacy, value and quality. There is also a political element associated with 
the evaluation of any programme. That is, evaluation questions are shaped by 
who is asking them, and the reasons they have for asking. For instance, what 
is seen as „effective‟ by one group may be seen as „ineffective‟ by another 
(Green 1994, 531). This is easily seen in the competing interest groups that 
each have an investment in any government social programme. Each interest 
group evaluates the programme according to their own definitions of efficacy, 
value and quality and they are rarely the same.  
 
One way of approaching the complexity and inherent contradictions set up by 
these competing  interests is to ensure that an evaluation is undertaken based 
upon the stated philosophy, aims and objectives of the programme under 
appraisal (Pawson &Tilley, 1997). This approach is able to inform the debate, 
rather than try and take a position on the debate.  In order to do this the 
evaluation method and criteria have to be consistent with the theoretical 
perspective of the social programme. This requires the researcher to clearly 
establish the underlying theoretical framework being utilised.  
 
While the researcher has briefly discussed programme evaluation above, it is 
important to distinguish this from evaluation of a treatment or therapy 
programme. Classically, treatment (or therapy), and treatment programmes, 
are instituted on the basis of an assessment leading to the formulation of a 
diagnosis and then to treatment. Consequently, evaluation of treatment is 
based upon „curing‟ or ameliorating the problems associated with diagnosed 
disorder (Sumich, Andrews, & Hunt, 1995, 4). This form of evaluation follows 
because there is an assumed or established link between diagnosis and 
treatment. Clearly, AVP workshops are not a treatment for diagnosis or 
diagnosis-related problem. Stephen Angell (c. 1994) emphatically states this 
when says that instead, “AVP is about personal growth” (p.2).  
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1.3. Objectives of this evaluation study 
 
The evaluation undertaken for this report has, as its stated objective, to 
“evaluate the form, content and impact of Quaker Peace Centre Alternatives 
to Violence Project Training Workshops”. To achieve this, the first step taken 
has to:  
 
 Establish the aims of AVP, how AVP goes about achieving those aims? 
and  
 What does AVP base this approach upon? 
 
The above-mentioned two questions are discussed in Chapter 2: 
Background. To locate this report in a wider context, previous studies that 
have focussed on AVP are reviewed in Chapter 3: Previous Research. 
These two chapters set the context for conducting this evaluation.  
 
The next step for the evaluation has been to establish the type of data 
required for the evaluation, and the processes for collecting that data. This is 
described in Chapter 4: Process of Evaluation. In Chapter 5: Survey 
Findings, the overall characteristics of the data obtained from a Quaker 
Peace Centre Survey of passed workshop participants are detailed and 
analysed. The results are then summarised and discussed in Chapter 6: 
Discussion and Recommendations. 
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CHAPTER TWO: BACKGROUND 
 
In this Chapter, the researcher provides a brief historical background of the 
development of AVP in New York State and Cape Town and contextualises 
this current study by providing a brief description of the aims and goals 
including how AVP goes about achieving those aims. This will be followed by 
the background of the South African schools‟ setting and violence in schools, 
as a literature review of this study. 
 
2.1 Development of AVP 
 
History  
 
The Alternatives to Violence Project (AVP) began as a collaboration between 
a group of Quakers (Religious Society of Friends) and a number of inmates of 
Greenhaven Prison in New York State in 1975. The inmates had requested 
assistance from the Quakers to develop a programme addressing issues of 
violence for young offenders (Bitel & Edgar, 1998; Garver & Reitan, 1995). 
The Quakers, or Religious Society of Friends, have a long history of religious 
persecution and experience of conscientious objection to social injustice and 
war. This included recent experience in training demonstration marshals in 
non-violent methods during the Vietnam War protests (Curreen, 1994; 
Flanders et al., 1999). Quakers were therefore able to draw upon 300 years of 
experience in non-violent approaches to conflict in responding to the inmates‟ 
request.  
 
In the years since the inception of the Alternatives to Violence Project at 
Greenhaven Prison, the concept and instructions for AVP workshops have 
gradually been refined into a series of manuals setting up the principles, 
processes and ideas for effective delivery of the workshops. Twenty-five years 
later, the project has spread globally, and is now offered in prisons and the 
community in Canada, Britain, Costa Rica, Ireland, Australia, Germany, 
Russia, Hungary, Kenya, and South Africa as well as other States of the US 
(Bitel, 1999). 
 
How did AVP develop in Cape Town? 
 
Experienced trainers Elaine Dyer of New Zealand, and Kim Hope and Theresa 
Holman of Britain, visited Cape Town in August 1996 and offered a Basic AVP 
workshop. About 14 of participants attended and afterwards committed 
themselves to meeting again and keeping the spirit of the experience alive. 
However they did not have a clear way forward until the visit of John Shuford, 
a leading light in AVP USA, in November 1996. John facilitated a Basic 
workshop (together with Linda Boozer) as well as an Advanced. After this they 
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determined to form a branch of AVP in Cape Town. AW „AW‟ Cape Town was a 
non-profit, unfunded, volunteer network. 
AVP Cape Town was formally constituted as an independent organization on 6 
March 1997. The organization was formed in a spirit of trust and co-operation - 
bureaucracy was kept to a minimum and decisions were made by consensus.  
 
In March 1997 a Basic workshop was run in Cape Town by Erin McCandless of 
the USA and Colin Glen of the AVP group in Johannesburg. Then things were 
relatively quiet until August, when John Shuford returned to Cape Town, 
accompanied by Charlotte Carroll. John and Charlotte facilitated the first Training 
of Trainers workshop as well as a Bias Awareness course. John also worked 
as a lead facilitator for two basic workshops, to enable newly trained trainers 
to develop their skills. Immediately after John and Charlotte's departure, Kim 
Hope and Therese Holman returned to town, and led an advanced workshop as 
well as a session on drama skills for facilitators. 
 
In October 1997 an AGM was held at which plans and policies were developed 
and a new executive was selected. (Sadly, they had to bid farewell to their 
dynamic Project and Training Co-ordinators who relocated to the Eastern 
Cape). According to a member of that executive, that year ended on a high 
note with a Training Trainers (now generally called Training for Facilitator or T4F) 
workshop in December led by John Shuford and facilitated by four local trainers. 
 
Since its development in Cape Town, a great number of learners in schools and 
a large number of prison inmates have attended AVP workshops. There are 
more trained voluntary facilitators and team leaders. But, still there is a need for 
similar numbers of people to support the workshops through other activities such 
as the provision of cooking, cleaning and transportation since the centre has paid 
high bills on these accounts. There is a need for example, for AVP to ally with 
community gardens so that the project can get vegetables at a cheaper price and 
train gardeners free. Community gardens should train their members so that they 
can cook or deliver meals at AVP workshops and that would be cheaper than 
buying over Shoprite or Pick & Pay counters. The programme can ally with taxi 
industry so that they can get lower fares and train taxi drivers on AVP in return. 
These are just typical examples of qualitative partnership.  
 
2.2 Quaker Peace Centre (QPC) AVP Aims and Goals 
The philosophical position of the Quaker Peace centre is that it is a project 
of volunteers that offers experiential workshops that empower individuals to 
liberate themselves and others from the burden of violence. The project‟s 
fundamental belief is that there is a power for peace and good in everyone 
and that this power has the ability to transform the people and situations. AVP 
builds on a spiritual basis of respect and caring for self and others. In a 
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nutshell, AVP asserts a fundamental belief that change is brought about 
through a spiritual basis of respect and caring. 
 
QPC‟s strategies and objectives:  
 We are working towards the creation of non-violent schools.  
 We recognise that there is a serious problem with violence in South 
African schools.  
 Our goal is to reduce the level of violence by reducing the need that we 
feel to resort to violence as a solution.  
 Our process uses the life experience of participants as our main 
learning resource, drawing on that experience to deal constructively 
with the violence in ourselves and in our lives. And 
QPC‟s objective is to empower men, women and youth to manage conflict in 
non-violent, creative way. 
 
In the above paragraphs QPC AVP philosophy has been further elaborated 
into a statement of specific goals, strategies and objectives. This reiterates a 
central concern regarding the issue of violence and a goal to bring about a 
reduction in the level of violence. Further, the strategies to bring this about are 
made explicit. These are: 
 
 To address the need to resort to violence and  
 
 To draw upon life experience as a learning resource. 
 
Additionally, QPC AVP states that its objective is to empower people to use 
non-violent ways of managing conflict. The Philosophical position of AVP, its 
goals, strategies and objectives provide specific statements upon which the 
project‟s activities may be evaluated. 
 
2.3 Quaker Peace Centre, Cape Town 
 
Brief History and overview 
 
The Quaker Peace Centre arose out of a concern of the Cape Western 
Monthly Meeting (CWMM) of the Religious Society of Friends (Quakers) for 
the people affected by forced removals and apartheid. Initially the Meeting 
supported the work of a peace worker until the work expanded and the Centre 
was formed in 1988.  
During the years after the unbanning of the ANC and other political parties, 
the Centre entered into conflict resolution work, peace education in schools, 
training in vegetable gardening and sewing for families who had no income 
and a reintegration programme for returning exiles.  
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After the first democratic elections the Centre provided mediation training in 
order to enable communities to solve their own conflicts non-violently, it 
opened a youth programme and realigned its work in schools to the changing 
environment in the educational system. Ten years after the first democratic 
elections, the Centre made a new shift to realign its work to the challenges 
that faced South Africa then. In this process the following priorities for the 
Centre‟s work were identified:  
 Strengthen public participation in democratic processes 
 Promote individual and organizational competence at peace-
building 
 Promote the value of diversity and combat prejudice 
 Network and support endeavours that promote human security 
(QPC Annual report 2007) 
The Centre mainly works in the Western Cape Province and has a well 
established office in Mowbray in Cape Town. The work of the Centre is 
overseen by a Board and its accounts are audited by external auditors. The 
Centre enjoys close contact with community organisations and other non-
governmental organisations through work on a grassroots level and its 
engagement in public affairs for many years. Many people have contributed to 
the Centre over this time as staff, board members, volunteers and funders. 
They have formed lasting and memorable friendships with many of their 
clients. 
 
2.4 Delft: the area of this research study 
South African urban settlements are characterised by the segregation of 
communities through urban planning under the apartheid system. People of 
colour were moved out of the inner parts of urban settlements to outlying 
areas referred to as townships with little access to jobs, education and 
recreational opportunities. These areas are characterised by a high rate of 
unemployment, gangsterism, violence, alcohol, drug abuse and overcrowding 
in houses. Many young people do not have positive role models and come 
from dysfunctional families. There are either little or no social services for 
young people to assist them in dealing with and overcoming some of the 
problems that they face. This would lead to them being unable to fulfil their 
dreams and develop their full potential. Many young people serve prison 
sentences for petty crimes and become even more anti-social and prone to 
violence when they leave the prison. This is due to the fact that efforts to 
rehabilitate and develop people who are incarcerated are minimal. It often 
results in a form of recidivism and learners leaving school at an early age and 
become at risk of the social ills (unpublished source).      
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Delft was established in 1989 as an Integrated Service Land Project. According 
to an official census, it consists of an economically active population of about 30 
000 people, but recent estimates have pegged the figure between 30 000 and 90 
000. The population is made up of families who have historically lived in the 
Western Cape and who migrated there when it was established. But, the area has 
also seen a massive influx of dwellers from the Eastern Cape, and to a lesser 
extent, Nigeria and Somalia. Made up of Delft and Delft South, it consists of 75% 
coloured and 25% black people. Unemployment rates are estimated at over 44%. It 
is situated about 34km northeast of Cape Town, and about 7.5km from Bellville. 
According to Nokuthula Mbete, a community worker and AVP facilitator from the 
Quaker Peace Centre, "those who have attended township schools, whether 
coloured or black, do experience difficulty overcoming tension and prejudice as 
well as language problems." And, she adds: "They are not helped by their elders' 
example as they also tend to stay in their racial groups." But for Mbete, the worst 
thing that could happen to this impoverished community is a loss of   hope. 
"Despite all these issues, there has never been a point of no return," she says. 
"Human beings are always capable of finding the strength within themselves and 
with each other to change situations." One solution, she adds, is for young women 
to get involved in community structures. "They should not accept the 'passive 
victim' role, and if they are enabled to play a leadership role, they can turn the cycle 
of violence around." (12 June 2012) Mario Jansen, vice-principal of Simunye High 
school, says pupils in Delft face huge challenges that those in privileged areas would 
never even dream of. But this, he says, is what makes it worthwhile coming to 
school every morning. "Despite everything we go through and how difficult life is for 
us here, it is pleasurable working as a teacher in this area. We are trying to change 
the lives of young people who need it the most."(15 June 2012).  
2.5 Rationale and Literature Review of the Research 
Rationale 
The National Department of Education outlawed corporal punishment in 2000. 
Many schools are grappling with the problem of what to do to replace corporal 
punishment. But some schools have always condoned the use of corporal 
punishment. Educators, who previously relied on the cane, u swazi, feel that 
they do not know what to use in its place. The same is true of some educators 
who had relied on corporal punishment and are still unable to manage 
discipline at their schools and in their classrooms. The researcher believes 
that corporal punishment is violent and abusive and educators need to be 
offered systems of behaviour management. Schools need to be offered 
processes where they learn how to shift from a punitive system of discipline to 
a system of co-operative, positive learner behaviour.  
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A culture of respect is required to set the climate for behavioural change. A 
shift from corporal punishment to a system of self-disciplined learners has to 
be introduced. Educators must be encouraged to model the behaviour they 
wish to see. The relationship between curriculum delivery and learner 
behaviour should be analysed and delivery strategies be explored. How the 
curriculum is taught has a direct impact on how learners respond. Bored, 
confused learners are disruptive. We need to explore creative ways of making 
the curriculum more exciting and relevant for the class. There needs to be 
policies and systems that are selected which are appropriate for each school 
community. Attitude and methods of solution thinking should be developed 
based on actual case studies. Solution thinking is based on the premise that 
learners do better when the feel better and that the cause of and reason for, 
the misdemeanours are dealt with. Methods of establishing, maintaining and 
healing relationships within the school community need to be developed 
(unpublished document). 
 
If all the above-mentioned concerns are adhered to, educators would display 
an improved understanding and development of self and both personal and 
professional levels. A positive shift by the educator towards learners replaces 
an old “us” versus “them” attitude. The same applies to learners. There would 
be an improved ratio of time spent disciplining learners to time spent 
delivering curriculum. Educators report that they are able to cover more of the 
curriculum because learners are more cooperative. Educators would surely 
know how to implement positive discipline systems. There would be a positive 
shift in the values of educators. Educators would be more willing to take 
responsibility for some of the discipline issues at the school. All this would 
lead to improved staff relations that are reflected in less conflict in staff 
meetings. And all this would ultimately enable the initiation of a trend towards 
self-disciplined learners. (Unpublished document)   
 
The level of violence in our society is of wide concern. Many people are 
caught in a cycle of violence as victims and/or perpetrators. Violence occurs in 
many forms, including physical, verbal, emotional and psychological violence. 
It can be “high level” violence that makes headlines and generates wide-
spread fear and apprehension or the “low level” bullying, criticism, put-downs, 
denigration, exclusion, discrimination, and disrespect that harms in more 
subtle and hidden ways. 
(www.avp.org.au/avcomm/summaus3.php?group=BMT&avmode=public accessed on 13 /05 
/2010). 
 
A statement released by the South African Institute of Race Relations 
indicates that South African Schools are among the most dangerous in the 
world” (Progress in International Reading Survey, 2007). 
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As has been stated above, South African schools are among the most 
dangerous in the word. The South African Department of Education is 
concerned and doing its best to deal with this problem. This has been 
indicated   by Western Cape Education Safe School Project that has allowed 
the Quaker Peace Centre to run AVP workshops in 5 Cape Flats High 
Schools. The AVP experience is that School Management Teams under the 
leadership of principals, Life Orientation teachers and their deputies are doing 
their very best in working towards changing the behaviour of learners and 
teachers so as to reduce the level of violence in schools. This has been 
indicated by the cooperation and the acceptance of the AVP in those 5 high 
schools. AVP represents a shift from a violent behaviour to a non-violent one. 
AVP offers a new approach to learners, educators, and counsellors towards 
conflict resolution skills. It also provides a real opportunity for a fresh new 
approach to the theory and practice of education in South Africa. The 
Alternatives to Violence approach is hoping to achieve benefits such as a 
reduction in the rate of violence and the breaking down of the cycle of 
violence.  
 
Literature Review of the Research  
 
This literature review will provide a comprehensive examination that helps to 
understand the emerging worldwide interest in the application of AVP 
principles to the schools, prison and community environment. In order to 
provide a context within which to understand the concept of AVP, different 
perspectives would be highlighted and these perspectives are personal, 
international and South African. Some few countries like UK, Columbia, 
Ecuador, Germany, Hong Kong, Ireland, Kenya, Nigeria, Russia, Rwanda and 
South Africa will make up this analysis. 
 
AVP approaches differ from country to country. In this short review, I will 
explore different perspectives from different countries. These approaches 
involve work done in prisons, communities, schools, churches, structured 
organisations such as unions, workplace disputes and so forth. In Mexico, for 
an example, much of their work is with sentenced offenders in different 
facilities. Their target group is 15 men (AVP International.org/mexico.htm). 
 
Personally, the researcher feels that AVP has become a resource not only for 
an experiential understanding of the nature of violence and its realistic 
alternatives but also for discovering or rediscovering the spirit of hope and 
community, which lies at the heart of a non-violent way of life. 
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International Perspective: Analysis of AVP interventions worldwide: 
 
AVP in UK 
 
According to the report of Natalie Hewison, an AVP London Prison and 
Charity Links Coordinator, AVP has been running in the UK since the late 
1980‟s. Eleven local groups make up AVP Britain. AVP Britain was initially 
supported by Friends House before becoming an independent registered 
charity in 2001. 
 
With its population of approximately 60 million, with English as major 
language and the main religion being Christianity, Britain is a socially and 
culturally diverse nation. Strategies such as social inclusion, neighbourhood 
renewal and ASBO‟s (Anti social behaviour orders) have all been introduced 
in recent years to combat local inequality and tensions. The emergence of 
young gangs in Britain brought about a rise in violent tensions. Violent crimes 
comprise around a quarter of the total number of incidents experienced by 
individuals or households in the UK. Figures on domestic violence are difficult 
to quantify but an estimated 23 per cent of women and 15 per cent of men 
have been physically assaulted by a current or former partner at some time in 
their lives. AVP Britain‟s community workshops focus on victims and 
perpetrators of violence, developing community cohesion, developing a 
tolerant and respectful society and learning from diversity. (2006, AVP 
International Gathering, South Africa). 
 
Workshop AVP UK runs approximately 30 level 1 and level 2 community 
workshops each year in a variety of locations across that country. The number 
of workshops in prisons and young offender institutes has been steadily 
declining from 23 in 2001 to only 3 in 2006. Local groups developing links with 
other charities and around 10„tasters„(these are free or informal workshop) are 
delivered to their clients or staff each year. Regionally, workshops are held 
where there is commitment, energy and enthusiasm of volunteers to establish 
and coordinate a local AVP. Venues for community workshops are then 
selected based on a location, cost and accessibility criteria. These local AVP 
groups in Britain also run workshops for organisations such as “Mind” – the 
mental health charity, and “Sure Start” – a government scheme for parents, 
homeless groups and universities. The relationship between AVP and these 
organisations is formed in a variety of ways. Some organisations approach 
AVP after reading information on the website, in leaflets or through 
recommendations. Other groups are specifically approached due to the work 
they do in the community or the need of their clients to access AVP 
workshops.  
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AVP in prisons: UK prisons are approached on an ad hoc basis which can 
range from having a personal contact on the staff, through certain 
departments such as Psychology or the Safer Custody Unit, via the 
Chaplaincy or responding to high profile incidents. Facilitators and trustees 
have formed a Prison Affairs Group (PAG) and with the help of an ex-
Governor, are developing a more unified approach to prisons and are gaining 
acceptance of AVP at a higher level within the prison service. Groups within 
AVP Britain run the following programmes: Open community workshops; 
Prison workshops; Workshops for young offenders; Mind workshops (National 
Health Charity); Developing workshops for homeless / refugees; Workshops 
for Universities. (Natalie Hewison report, 2006, AVP International Gathering 
South Africa) 
 
Facilitators: There more than 100 AVP facilitators in Britain. AVP Britain is 
also supported by 2 salaried local group Coordinators in London and 
Manchester, volunteer treasures and members of local group management 
committees. UK facilitators have also been involved with AVP internationally 
by facilitating workshops in Europe, Russia, India and Africa. These 
experiences have been really beneficial to AVP Britain, bringing new ideas, 
and new perspectives to the British model. AVP Britain has a variety of sub 
committees, one of which is the Training Group. This group oversees and 
organises additional training days for facilitators. These training days are 
based on facilitators‟ needs and also provide a social arena for facilitators to 
build a community and share their experiences. 
 
New facilitators are supported by an informal mentoring scheme. This scheme 
matches apprentice facilitators with lead facilitators many of whom have taken 
part in mentoring training. The mentor supports the apprentice before, during 
and after their workshops by taking a motivational, encouraging and yet 
honest approach. AVP Britain‟s training days are predominantly in service and 
as such are facilitated by experienced AVP facilitators themselves. Examples 
of training themes: working in prison, handling conflict in the workshop, 
developing new exercises and role plays. 
 
However, some training has been delivered by external organisations such as 
the mentoring training and a marketing seminar to help local groups develop 
effective marketing strategies. 
 
New models of AVP: Their AVP manual has recently been revised to be used 
in a British context. New exercises and reworking of original exercises have 
been added to make the manual more relevant to British facilitators and 
participants. Whilst AVP Britain is not involved directly with other peace 
building projects, many facilitators actively work with other programmes in the 
UK and share their ideas and experiences. 
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Funding: Local AVP groups have been successful in raising money through 
grant making trusts. Both AVP London and AVP Manchester have salaried 
group Coordinators paid for by such grants and further applications are made 
to support work in prisons and with more vulnerable members of society. 
Further development is needed in areas of statutory funding from local or 
national government sources. Every group generates a modest income from 
community workshop charges and some have been successful in arranging 
payment from other organisations such as the National Health Service or 
Prison Service for the delivery of workshops to their clients. AVP Britain is 
interested in developing this paid service provision. (Natalie Hewison report, 
2006, AVP International Gathering South Africa) 
 
A small percentage of AVP Britain‟s funding comes from direct donations, 
predominantly Quaker collections. This is an area AVP Britain is keen to build 
on, with an online donation form and targeted mail outs to ex facilitators, 
participants and group contacts. 
 
Evaluation:  AVP Britain has an internal process of monitoring and evaluating 
workshops using participants as well as facilitator evaluation. All statistics are 
held and maintained centrally for review by AVP Britain. The following external 
evaluations have been produced for AVP in Britain: 
 
 AVP as an agent of change: the pilot evaluation of the AVP in 3 British 
Prisons. 
 AVP Working in Prisons: a report on LEAP / AVP‟s 4.5 years work in 
London Prisons.  
 Building a stronger network of facilitators: An evaluation of AVP 
London‟s facilitator training programme. 
 
All of these evaluations were produced before 2000 and no further 
evaluations have taken place since. AVP Britain has been awarded funding 
available to evaluate work in prisons and it is hoped this could be completed 
following a long term programme of workshops at HMP Brixton in London. 
The evaluations are available for others to read in hard copy only.  
 
AVP Columbia 
 
According to Alba Luz Arrieta Cabrales, a National contact person for AVP 
Columbia, Columbia is a country that has been affected by social armed 
conflict for many years. They have a general crisis regarding Humanitarian 
International Rights. On the other side, there is a growing economic crisis, and 
the continuity of the process of forced displacement in different regions of the 
country. The “Period of violence” 1947-1957 has as a consequence forced the 
migration of thousands of rural families to important cities such as Bogota, 
Medellin, Cali and Barranquilla. The current political violence has had such an 
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impact that this has increased the forced migration to more than three million 
people. 
 
The Civil population has suffered not only displacement, but massacres and 
Human Rights defenders have also been killed and persecuted. The living 
conditions of displaced people are so poor that violence has become a 
common way to interact among families and communities. And this also 
happens among poor families living in very marginalised neighbourhoods, 
who suffer from structural violence. 
 
At a government level, armed conflicts are not solved by peace dialogue but 
by the strength of military force. The process of demobilization of paramilitary 
forces has become a social problem because there is not a clear statement 
about peace and restoration laws to indemnify those who were affected by the 
violent actions and there are not policies to recover the lives of those who 
have decided (guerrilla group or paramilitary) to be part of civil society again.  
 
The Columbian AVP Team was established in 2001. They are a team of 6 
people certified by the US Quaker Team to replicate AVP workshops for the 
three levels. There are now also more than 60 trained Facilitators able to run 
the Basic AVP workshop. The Columbian AVP Team Board comprises of 
Alejandro Parra, Wilfredo Benitez, Edith Guasca and Alba Luz Arrieta. 
 
Workshops: They set up workshops by contacting people who are interested 
in working on Non-violence subjects in their communities and also school 
teachers who have implemented non-violence and peace subjects within their 
education programmes. They are also invited by organisations and individuals 
working in poor communities where there is domestic abuse and family 
violence to facilitate workshops on Non-violence among their communities. 
Current programmes they are running include: 
 
 AVP Programme in Sincelejo, Sucre (North of Coast of Columbia) with 
church people and displaced families. 
 
 AVP Programme in Monteria, Córdoba (North Coast of Columbia) with 
community leaders and church people. 
 
 AVP Programme in Barranquilla, Atlántico (Caribbean Coast of 
Columbia) with church people. 
 
 AVP Programme in Bogotá, D.C. (Capital city of Columbia) with church 
people who are in contact with poor and displaced communities. 
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It is their hope that in future they will work with school teachers in Catholic 
Schools in Medellin, Antioquia and in Bogotá and with women leaders who 
are members of NGO‟s that have work with displaced people and paysans in 
the Pacific Coast of Columbia. 
 
Facilitation and Training opportunities: They have meetings to plan agendas 
and share experiences. Their workshops are co-facilitated with US AVP 
facilitators who visit them. In the report, Alba Luz Arrieta Cabrales (Board 
Member AVP Columbia) stated that US facilitators have taught them new 
activities and gave them valuable feedback about the workshops. And that 
has been a great help to improve their work. They are also using books to 
strengthen their knowledge on Non-violence subjects and experiences. 
 
Funding: In some cases participants pay a small amount of money to cover 
materials, food and transportation for them and for the facilitators who do the 
work as volunteers. In some other cases they have raised financial support 
from the World Council of Churches to fulfil a project with displaced families, 
church members and poor community leaders. This project was presented 
through the Ecumenical National Network of Women for Peace in which Alba 
Luz Arrieta Cabrales is a Board President. 
  
New Programmes: They have begun work with faith communities in 
developing new activities and actions exploring Non-violence from their 
perspective of faith. They use AVP methodology and combine it with biblical 
reflections on Jesus as a Prince of Peace and also with knowledge of Non-
violent Direct Action. These workshops are held by Justapaz, an educational 
ministry of the Mennonite Church in Columbia and by the Commission of 
Restoration, Life and Peace of the Evangelical Churches in Columbia. 
 
Evaluation: In reference to the programme that they hold with Ecumenical 
Network of Women for Peace, they evaluate this project on an ongoing basis 
through feedback sessions after the workshop. They also do an additional 
midway and end of the year evaluation with the participants. As facilitator, 
they share experiences that show the changes or transformations people 
have in their families and in their interactions with others in their communities. 
According to Cabrales, there is a real and personal impact and this help them 
to confirm that this programme really works. She sums up saying that the 
impact has influence in families and communities. It is their hope to develop 
their evaluation in future. Her conclusion is that:  
 
“The Columbian team is still small, but we are planning to constitute an AVP 
Columbia Office in the near future and there is also the idea of forming a Latin 
America Network of AVPers (people who participated in AVP workshops)”. 
Alba Luz Arrieta Cabrales‟s report, 2006, AVP International Gathering, South 
Africa)    
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AVP Equador 
 
The economic and political crisis that that Ecuador has experienced led to 
different forms of violence that is expressed in different ways, such as 
discrimination against women, discrimination against youth, children, 
indigenous and Afro-Ecuadorian people, amongst others. Forms of social 
exclusion are manifested by subtle forms such as under-valuing people and to 
the extreme in forms such as assassinations. Columbian  institutions and 
organisations make important efforts to guarantee people‟s rights, however, 
these actions are often segmented and do not articulate bridges between 
citizens and diverse problems.  
 
According to Zaida Betancourt‟s (2006, AVP International Gathering, South 
Africa), report (Betancourt is AVP Equador National Coordinator), this 
segmentation often produces isolation, exclusion and undervalues people.  
 
She added that “dialogue and respect in relation to difference are elements 
that are often lacking in the daily life of Ecuadorians. In the family, work, and 
in the street, people do not assume heterogeneity as a form for collective 
work”. She concluded, “Non-violence is often confused with passivity, and 
criticism with opposition of everything. Both silence and shouting often hide 
the most violent atrocities of people‟s rights. For these reasons, (AVP) or 
(PAV) is important for a process of collective construction, for building new 
communities with confidence and joy that have as a starting point the value 
and esteem of its people. Different people valorized are the door to confident 
communities, compromised to a non-violent attitude and to fight jointly for a 
peaceful culture. In this way, PAV provides a space to learn historic processes 
such as those lived by Martin Luther King, Roza Parks and Ghandi, as 
statements that peaceful worlds and processes are possible”. 
 
AVP has been running in Equador since 1997. 
 
Workshops: An average of 6 workshops are run annually (4 basic, 1 advanced 
and 1 facilitator workshop) and they have trained 25 facilitators so far (Quito: 
10, Loja: 10, other cities: 5). Decisions are based on institutional initiatives for 
specific projects. For example, work with prisons and human rights, as well as 
health organisations. Workshops have also been created from individual 
initiatives by the facilitators, which include work with Catholic church groups 
and workshops for women professionals in Quito. 
 
 Facilitators and Training: They have been supported by facilitators with 
extensive experience from other countries such as the United States and 
Canada for their initial training. Then they have trained facilitators nationally 
based on this experience. They have provided several training opportunities 
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for facilitators in recent years in Ecuador, as well as providing basic and 
advanced training to interested people. 
  
Funding: In the case of specific projects AVP Ecuador has been financed by 
international cooperation agencies. For the most part, they have sustained 
AVP with voluntary participation of the facilitators and a minimal fee for direct 
costs provided by the participants. 
 
Evaluation: They have completed internal evaluations with the institutions that 
they have run AVP projects and workshops for. Other workshops for individual 
participants have been evaluated by the group facilitators.  Zaida Betancourt‟s 
report, 2006, AVP International Gathering, South Africa     
 
AVP Germany  
 
According to the report of Bernhard Klinghammer, a National AVP contact 
person in Germany, AVP in Germany is called PAG which stands for Project 
Alternativen zur Gewalt. It is now a registered association. This has several 
advantages: 
1. Contributions render possible tax reductions 
2. Fines ordered by courts can support their budget 
3. The association can be a partner for contracts. 
PAG-courses are given on an honorary basis on weekends and in prisons. The 
contributions of participants are about 50€ per weekend. Prisoners do not pay 
anything. 
Some facilitators (the young ones who have to earn their living) give paid 
courses to elected persons, sponsored by the Lutheran Church in order to 
train more facilitators and during the week in schools. Trainings for personnel 
of prisons during their education and during the week will also contribute to the 
income of facilitators. According to Bernhard, they have no problems or 
conflict about paid and unpaid facilitation. This has worked very well and 
without jealousy or complaints for 9 years so far. These facilitators bound 
themselves to give at least 3-4 unpaid courses a year. 
He further stated that peace work is not less or more necessary in 
Germany than in any other countries. Prisoners suffer from violence in 
prisons and ask for more courses than they can offer. 
 
According to Klinghammer‟s (2006, International Gathering, South Africa) 
report, AVP (PAG) started in Germany in 1994. From 1994 until 2005 they ran 
170 courses, 101 of which were in prisons and 69 held in the community. In 
2006 they ran approximately 30 courses. Up to the time of writing, they have 
trained 150 participants in T4F and currently have 70 facilitators at various 
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levels of facilitation (12 team-leaders, 4 apprentice team-leaders, 17 
facilitators and 37 apprentice facilitators). 
By 2006, according to Klinghammer, they had been trying to translate the 
handbooks into German, but, according to him, that has taken much time and 
was expensive. He further stated that the revised, basic handbook had been 
completed, the youth manual was almost completed, and the newer, 
advanced manual was to have been translated by the end of that year - 2006. 
Workshops: They set up decentralized workshops through engaged facilitators, 
organizing courses and getting help and support from team-leaders. In 
prisons this process is engaged by team-leaders through continuous work 
over many years.  In 2006, they ran workshops in three prisons which got 5-6 
courses a year.  
Facilitators and training: T4F participants join a facilitating team 3-5 times until 
they are facilitators. After another 5 -8 courses they start leading the teams. In 
prison-courses they have about 14 prisoners, 2-3 participants from outside, 3 
facilitators from outside and 1-2 from inside. 
Funding: The largest part comes from private and institutional contributions 
from the Quakers, a small part from the Lutheran Church, a small part from 
fines and a small part from surplus from courses outside the prisons. Fifty 
percent of the costs of prison-courses are paid by PAG, fifty percent by the 
prison-administrations. For training taking place outside of the prisons the fees 
of the participants cover the costs. 
AVP Hong Kong 
Hong Kong has a population of about 7 million people in 132 square miles, 
60% of which are mountains and jungle. The mass transit system carries 
nearly 2 million people a day on it. 
Gerard Blitz (2006, International Gathering, South Africa) reported that Conflict 
resolution and the development of personal feelings are very important in 
the city state. Blitz is the coordinator of AVP Hong Kong. People live in very 
close confines with many family members. Children are told what is expected 
of them and not how to express their feelings. Violent crimes are quite rare in 
Hong Kong and it is safe for women to walk alone at night in any part of the 
city. Graffiti is unheard of here and people are mostly law abiding. Subtle 
bullying in schools and peer pressure to join secret societies, amongst 
some members of their society, is the main form of violence amongst youth.  
Students are pressured greatly to perform in their exams and suicides have 
resulted from failure in exam results as this is perceived to have let the family 
down. This is an area of concern for AVP and HIPP (Help Increase Peace 
Programme). 
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According to Blitz, work in mainland China will become more and more 
important over time as they have been brought up in a "Godless" society 
and the youth have been taught that the communist party comes before 
their families and friends and are encouraged to report on family members, 
who might dissent against the state. This is changing though and the 
emphasis is on material wealth at any cost to themselves and the 
environment. 
Hong Kong has a very developed social services system which is now under 
budgetary restrictions and tightening, so some services for the needy are 
starting to be reduced. Social workers are under constant pressure as staff 
reductions have taken place and yet workloads have increased. 
AVP HK Foundation Limited was formed in February 2003 although they had 
done some workshops previously in June 2002. 
Workshops: They carry out an average of 10 AVP workshops a year with 
schools and organisations. They are currently running a programme in a 
secondary school. They have experimented with using an American five 
day HIPP model, which takes the participants from Basic through T4F in 
five continuous days. Time is of the essence in Hong Kong and even two 
days is considered too long. The five day workshop seemed to run very well. 
Their work is evaluated through written evaluations from the participants. 
Facilitators: They have trained 124 facilitators in 2006, according to Blitz, 
although most were now not active. They encourage them to co-facilitate 
workshops and hold advanced training workshops. 
Funding: Their work is usually funded by private donations on a project by 
project basis. 
AVP Ireland 
Ireland has a population of over 4.5 million people. Siobhan Walshe - a 
National contact of AVP Ireland reported in the 2006, AVP International 
Gathering, South Africa that Ireland is experiencing immigration, mainly from 
the new E.U. countries of Eastern Europe and from Africa of a nature 
unprecedented in their history. This, coupled with the economic boom that 
they are experiencing since the 90s, has brought about huge social 
changes with which they are struggling to come to terms. Integration of 
people from these new communities into the existing communities is an 
ongoing issue and usually lacks the necessary resources and support from 
governmental agencies to tackle this and similar issues. 
In the northern Six Countries (known as Northern Ireland), which is still under 
English rule, a peace process continues despite ongoing difficulties. In the 
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remaining 26 counties (known as Ireland or the Republic of Ireland) the gap 
between those who have access to a reasonable standard of living 
including education and health care and those who are socially deprived 
and alienated continues to grow. Nowhere is this more abundantly clear 
than in their over-crowded prison system where a significant proportion of 
prisoners have mental health problems, very low levels of education and in 
2004 were even further restricted access to education during their time in 
prison due to a prisoner officers' overtime dispute. Peace work is an ongoing 
necessity in Ireland now as it is throughout the world, whether it is needed 
between individuals, communities or nations. 
AVP has been operating in the Republic of Ireland since 1994. 
Workshops: They run approximately 10 workshops each year at all levels. In 
total they have run workshops for 1660 basic participants and trained 170 
facilitators. At the time of writing, they have 16 active facilitators including 
apprentice facilitators. 
When they are made aware that there is interest and a sufficient 
number of participants they organise a workshop. The Committee meets 
approximately every 2 months and workshops are usually organised up to 3 
months in advance. Evaluation of their work is done through feedback from 
participants during an AVP workshop. 
Facilitator Training: AVP offer their facilitators‟ support through the T4F and 
then those who completed that stage become apprentice facilitators. 
Currently there is no formal or structured mechanism for ongoing 
development other than continuing to learn whilst facilitating workshops. 
However it is an area of concern and something that hopefully they will 
address in the future. 
Funding: The funding for the position of National Co-ordinator has been 
funded by the Education Section, Department of Justice - Prison Section, of 
the Irish Government for the  three years leading up to   2006. Funding has 
also been received from different Quaker Trusts for specific projects. 
AVP Kenya 
AVP came to Africa in 1995 to Kenya and South Africa.  AVP Kenya 
National Contact person is Hezron Masitsa. The first ever AVP workshop 
held in Kenya was a basic workshop at Maturu Friends Church in Western 
Province. It was organized by the FWCC executive Secretary Malesi Kinaro 
and facilitated by Stephen Angell, Ben Norris from the USA and Eileen Dyer 
from New Zealand. These 3 facilitators then moved to Uganda where 
they carried out basic, advanced and T4F workshops. 
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Among those trained was George Walumoli who has since become the 
lead international AVP facilitator in Africa. 
AVP in Kenya has moved widely as a result of support from the African 
Great Lakes Initiative (AGLI) apart of the Friends Peace Teams from the 
USA. In 2002 Friends from Migori in Nyanza Province held a basic  
workshop where 23 people were trained by facilitators from Uganda. 
The training Modality: 2003 Marks the start of AVP in the current strategy 
that was again initiated by AGLI. There was a realization that carrying out 
isolated AVP workshops did not have the kind of impact that would bring 
about sustained change. AGLI then asked facilitators from the North to 
raise enough funds to allow for at least 5 workshops at one time. Ideally 
this began with 2 basic workshops, 1 or 2 advanced workshop/s and 1 
T4F workshop. The trained trainers then carried out 3 apprenticeship 
workshops simultaneously in the presence of the experienced facilitators. 
As more experienced facilitators came to run more workshops, the 
apprentices took part as team members, gaining more experience until 
they had gained enough experience to carry out basic workshops on their 
own. Usually it is expected that one carries out at least 5 apprenticeship 
workshops before he/she is considered to be experienced. The same 
procedure is followed for advanced and T4F training. 
Workshops: AVP in Kenya has 2 coordinating sites. There is one in Western 
Kenya which is run under a local NGO known as Friends in Peace and 
Community Development (EPCD). The other one is in Nairobi and 
Mombasa under the coordination of people based at the Friends 
international centre in Nairobi. 
Western Province AVP under FPCD 
FPCD was formed in 1995 to deal with the effects of ethnic cleansing in 
Kenya as well as support the refugees from Burundi, Rwanda and DPC. 
The majority of its members are from the Friends Church but it invites 
members from other Christian denominations into membership. It has 
branches in Kakamega, Malava, Kimilili, Eldoret and Kitale. FPCD has been 
involved in many peace initiatives including carrying out a trauma healing 
workshop for participants from Kenya, Uganda, Tanzania, DRC, Burundi 
and Rwanda (1997). They have carried out Peace and Reconciliation 
workshops in Kakamega and Kimilili (1998). They have also carried out 
evangelistic outreaches in Mt, Elgon, Uganda and Kaimosi. 
In 2003 FPCD wrote a proposal to AGLI that brought 5 facilitators, Giri 
Sequoia from Australia, Bob Barnes and Sandy Grotberg from the USA 
and George Walumoli and Vicky Nakuti from Uganda. They trained 122 
participants in Basic, 31 in Advanced and 16 in T4F. 
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AVP was thus decisively launched in western Kenya. Some of the facilitators 
trained have become very experienced, carrying out workshops all over 
Kenya and beyond. One trainee from Uganda, Stefan Friedrichsen has moved 
AVP through Makerere University to great heights. In the years 2004 to 2006 
workshops have been held at the Kaimosi Theological College; Kakamega, 
Shikusa and Eldoret Prisons; for communities and churches in Kimilili, Lugari, 
Kitale, Uzima youths in Nairobi, Nyanza and Western Provinces as well as 
for work campers. Other international facilitators who have been involved 
are Gini Floy (who celebrated her 85th birthday during a training at the 
Kaimosi Theological College) Karambu Ringera, Nancy Shippen and Linda 
Heacock of USA. 
The western Kenya AVP has 60 trained facilitators with approximately 2,000 
people trained in AVP from the different branches. The people trained 
have been from different backgrounds, professions, religions and tribes, 
who include community leaders, teachers, prison officers, church leaders 
from different denominations, Muslims, administrators, out of school youth, 
students and women. 
Way Forward: According to Masitsa, there is a great demand for AVP 
workshops in Kenya. As a result the trained facilitators and the FPCD 
committee have resolved that communities that want to be trained must 
share costs by contributing meals to participants and accommodation to 
the facilitators. This, he said, allows the communities to own the process 
and it also reduces the financial demand on FPCD. Basic workshops will 
be community-sponsored and they hope to raise funds for advanced and 
T4F workshops. 
Workshops: AVP facilitators recognize that indeed violence is seen in prison 
because that is where troublemakers are taken, but on the other hand that 
violence starts in the community, specifically at homes. Workshops with 
women and youths reveal deep anger borne of frustration. In the case of 
women it is the fact that they carry the weight of homes and have no time for 
themselves. The youth are frustrated because there are no jobs and life is 
just very unfair with so many affected and infected or dying from AIDS. Men 
are angry because they feel disempowered with changed roles in homes. 
The potential for open violence is real and Kenya experiences a very high 
rate of domestic violence. Open community violence is just on the surface so 
they have actually been concentrating on community workshops. 
In 2006, they have planned 13 workshops within the communities, before the 
year ended, 9 basic, 3 advanced and 2 T4F for communities; 3 basics for 
prison inmates; 8 basics in secondary schools. 
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Sustainability: Their plans include: 
 running of self sponsored workshops 
 charge a fee in institutions and for people who have the economic 
ability in order to give a stipend to the facilitators 
 The peace center under construction when ready will be rented 
out for meetings and seminars 
 Agricultural products harvest in the FPCD land will be sold to raise funds 
 Fund raising both locally and internationally will continue, 
especially from experienced facilitators from the North. 
AVP Nigeria 
Ikechwuku Chiemeka (AVP Nigeria National contact) wrote in his 2006 AVP 
International Gathering, South Africa report that violence had been established as a 
popular means of expressing grievances and resolving conflicts in Nigeria. According 
to him, this trend is fast becoming a way of life. Destruction of lives and property is 
fast gaining acceptance as the most effective means of protesting unpopular 
policies/ideas. There is rampant physical and mental violence in the home directed 
at both spouses and children. Violence is also common in the workplaces, in the 
prisons, police cells, schools, motor parks and so on. Violence therefore   knows no 
geographical boundaries as it exists everywhere. It is for the above reason that AVP 
Nigeria has been involved in organizing Basic, Advanced and Facilitators level 
workshops around the country. Peace work is very necessary especially for the 
democratic era where political assassinations are prevalent. With the build up to 
2007 general elections it became pertinent to preach peace in Nigeria so that 
citizens could attach value to their lives and those of others. It would raise their self 
esteem and give them a sense of non-violence which would encourage cooperation 
with others and to build a virile society. They also had to use their inherent powers to 
resolve disputes and misunderstanding. 
AVP was established in Nigeria in 1998 and has been involved in helping violent 
people to rediscover themselves ever since. AVP has been entrenched in Nigeria; its 
impact is glaring in the testimonies of participants which has encouraged them to do 
more. Despite this, a lot still needs to be done since they are in a volatile region. 
The relevance of more and more doses of AVP in Nigeria cannot be over 
emphasized. They need the necessary support to keep the project alive. 
The product (AVP) has demonstrated capability as an intervention mechanism to 
control or reduce violence. In the various regions i.e. North, West, and East where 
several workshops have been held, participants have welcomed the AVP 
methodology and have found it useful in resolving conflicts. The fact remains that 
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violence in the afore-mentioned regions is caused by different factors e.g. Religion, 
Ethnic and Boundary related disputes and dissatisfaction with sitting of 
government projects and development of the oil rich Niger Delta. (Chiemeka, 2006). 
However, for whatever cause, AVP approach remains relevant in bringing about a 
behaviour change in the long run. Participants‟ testimonies and results from the 
pilot follow-up, conducted late 2005 bear testimony to this. Nigeria is a large country 
with huge population. To this extent, the work they have done so far can only be 
likened to a drop in the ocean. They are determined to work tirelessly with the help 
of funders to help people understand the virtues of non-violence in resolving conflict. 
Workshops: From year 2000,  AVP Nigeria have been involved in running 20 to 25 
workshops annually except for the year 2006 in which they  have done only 4 due 
to a change in their workshop timetable requested by their funders. They have an 
able team of Two Hundred and Fifty-five (255) facilitators spread in the various 
states where AVP has been done. Their decision on where to conduct workshops is 
based on violence-prone areas and in agreement with their partners. 
Facilitators and ongoing Training: AVP Nigerian facilitators are developed and 
updated through various trainings and retraining i.e. seminar, refresher courses and 
workshops. These have helped them to be in tune with the standard required of them 
to impart to others. They also gain immensely by reading articles and other titbits 
published in the newsletters such as The Transformer and AVP Nigeria Newsletter. 
There have been refresher trainings in which facilitators developed a manual that 
suits the needs and requirements of the society they live in. For instance, the AVP 
Transforming Power, TP Queries was fashioned out in proverbs to suit their African 
culture to communicate their views. 
New Models of AVP: There are new models in which AVP Nigeria‟s Transforming 
Power (TP) is formulated in proverbs to suit their African society. This has brought 
creativity into the exercise thereby ushering in innovations in the entire programme. 
They are also anticipating a program tagged "Catch them young" in post primary 
schools. This is based on Help Increase Peace Program (HIPP) for the youths. This 
will empower them to say no to violence when they graduate into the tertiary 
institutions which have in recent times become a haven for cultism and other 
violent activities. 
Funding: The project is funded by International Committee of Red Cross (ICRC) and 
the Nigeria Red Cross Society (NRSC) by making funds available for each workshop. 
Evaluation: Their project is usually evaluated at the end of each year, for now the 
existing evaluations are those of the previous years. The project ended abruptly 
mid 2006 due to lack of funds arising from their funders. They did not do any 
evaluation in that year. They have had their project externally evaluated by the 
German Red Cross and is available for anyone to read. (Chiemeka‟s report, 
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2006, AVP International Gathering, South Africa).    
AVP Russia 
In Russia AVP workshops have been held with various groups of people: for 
example young people, refugees, psychologists, social workers, and more 
recently with children in orphanages. The AVP Moscow and Lipetsk groups have 
also built up a working relationship with the military in those cities and workshops 
are also held with conscripts in the Russian army. Such workshops are necessary 
and prove to be useful in solving the problem of aggression and violence faced by 
many in Russian society and in the army. 
The high level of poverty and alcoholism in Russia, especially in the provinces, 
commonly results in a high level of violence. The figures on domestic violence in 
Russia are alarming: one in four women has suffered from domestic violence at 
some point in her life, although support groups argue that the real figure is even 
higher. Children who grow up in a violent family often go on to be violent or 
abusive. 
According to the report by Natalya Yerokina (2006, AVP International Gathering, 
South Africa), National Coordinator, AVP Russia, Russia has national service for 
men aged between eighteen and twenty-seven. Bullying (or dedovshchina) is 
what the new conscripts can expect. The second year conscripts abuse the first 
year conscripts, who then in their second year go on to abuse the new intakes. A 
recent report by Human Rights Watch described the situation as 'horrific ‟ and 
reported that hundreds of conscripts are killed or commit suicide because of the 
bullying, thousands run away and even more are left psychologically scarred. 
Children in Russian children's homes often start their independent life with a 
great disadvantage. The children in the children's homes often have a high 
level of aggression, a low level of self-esteem and self-confidence and little 
experience of positive interaction with adults. 
History: A group of AVP-trained Quakers came to Russia in 1994 and trained up 
the first Russian group of facilitators in Moscow. This group then went on to train 
other groups of Russian facilitators in Dzerzhinsk, Lipetsk, Chechnya and in 
Odessa in the Ukraine. 
Workshops and Training: In 2007 they plan to hold 20 basic workshops, 8 
advanced workshops, 7 T4F workshops and 25 one-day workshops. Also they 
hoped to be able to hold 36 workshops at the children's home. They have 12 
facilitators who regularly hold workshops in Moscow, Lipetsk and Dzerzhinsk. AVP 
Russia council decides based on information about interested parties.  
By holding Training for Facilitator workshops once every four months they hold 
workshops for new facilitators. AVP Russia is currently running programmes on 
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holding workshops with conscripts in the Russian army and with children in 
Russian orphanages. Last year they started holding AVP-themed workshops 
with children in children's homes. These are AVP workshops which have been 
adapted to be held with the children. They involve aspects of fairy tale therapy 
and play therapy using puppets.  
Funding: AVP is currently entirely funded by Friends House Moscow (FHM), a Quaker 
organisation which was established in 1996 by a group of international Quakers. FHM 
relies on donations from Quakers worldwide. 
Evaluation: AVP workshops are evaluated by the facilitators who held the 
workshop, this included feedback from the participants.   Monthly and final reports 
are written by the coordinator for Friends House Moscow Staff and Board 
members of Friends House Moscow occasionally attend and evaluate the 
workshops. Evaluations are available but only in Russian. (Yerokina, 2006)     
AVP Rwanda 
In response to the Rwandan Genocide of 1994, in which almost a million people 
were slaughtered, and almost a hundred alleged perpetrators were imprisoned, the 
Rwanda Yearly Meeting through Friends Peace House initiated a series of 
programs designed to help the country heal and rebuild after the tragedy. Among 
these programs is the Alternatives to Violence Program (AVP), a conflict 
transformation program. 
AVP National contact is Rwabuhihi Innocent. Eddy Kalisa and David Bacura, (2006, 
AVP International Gathering, South Africa) reported that AVP in Rwanda started in 
2001, where they had four Facilitators from USA and Four from Uganda. They were 
sent by the African Great Lakes Initiative. They spent one month in Rwanda and did 
AVP basic, Advanced and T4F workshops. After one month they had 30 Rwandese 
Facilitators and in 2006 there were 60 facilitators. 
From 2001 to July 2006, they did 135 AVP Workshops in all provinces of Rwanda for 
Community people, for GACACA Judges, for demobilized soldiers and for Released 
prisoners and Victims. They trained people to better prepare them to facilitate 
restorative justice and reconciliation processes in their communities. These 
workshops have been very well received by people, including even the 
authorities. In 2006 they trained in total 2 230 people through this program. They 
are continuing to train others in different groups. (Kalisa and Bacura, 2006)     
Testimonies from those trained: 
A Gacaca Woman said that: "Where were AVP before Genocide? If AVP was come 
here genocide was not happened in our country." 
A man said "I was always beating my wife and now I changed because of AVP 
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Workshop I participated, AVP is needed for all people". 
AVP has helped the community in order to live with one another across deep 
divides and mistrust. The AVP Workshops have helped people to establish the 
necessary safety and trust to enable people to tell the truth in Gacaca and 
testify to what they saw and did during the Genocide.  
Funding: AVP in Rwanda is funded by the African Great Lakes Initiative under 
the management of Dave Zarembka, the United States Institute for Peace, the 
United States Embassy's Democracy and Human Rights Fund, and the Drane 
Family Foundation. 
Evaluation:  AVP Rwanda carry national evaluations by inviting all AVP 
facilitators for a two days retreat to evaluate themselves. They have also had 
external evaluations by US AGLI Staff. (Kalisa and Bacura, 2006...)” 
AVP South Africa / Phaphama Initiatives 
Colin Glen is the National contact of AVP South Africa. Glen (2006, AVP 
International Gathering, South Africa) reported that the Apartheid legacy of 
poverty, inequality and violence contributes to the fact that the greatest single 
impediment to peace and development in South Africa is violence. Violent 
crimes are reported in our media daily, the most vulnerable sectors of our 
community being women and children. The statistics cite 19,824 murders per 
annum (2003/4 SAPS Stats.). 60,000 cases of sexual violence were reported over 
the same year - or 164 per day. It is estimated that 16,000 of those (44 per day) 
were child related. Despite legislation to the contrary, schools continue to be 
places where corporal punishment is widely used and where bullying, 
substance abuse, the lack of a culture of learning and the carrying of weapons 
are growing problems. South Africa also holds the dubious distinction of having 
the highest levels of road rage in the world. The human, financial and 
developmental costs of this state of affairs are unconscionable. For example, it 
costs the state health service an average of R 10 269 to treat one patient 
from admission to discharge for serious abdominal gunshot wounds. This is 13 
times government's per capita health spending, according to Dr. Denis (a 
surgeon at Cape Town‟s GF Jooste Hospital) and Professor of Medicine Dr. 
Vanessa Burch, and does not include the cost of gunshot injuries to other parts 
of the body. 
The loss of human capital is frightening, for a developing country; up to 
100,000 people are believed to have left South Africa over the three years prior 
2006 to join the 1, 6 million already living abroad. A further 70% of skilled 
South Africans still in the country say they are considering emigrating, most 
citing fear of crime as the primary reason for this decision. Every loss of one skilled 
professional costs up to ten unskilled jobs. Another consequence of these levels of 
violence is a criminal justice and a correctional system in South Africa that cannot 
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cope with prosecutions and incarcerations. In 2006 there were 187 446 people 
imprisoned in 240 prisons countrywide (2004/5Judicial Inspectorate of Prisons Annual 
Report). This means that 4 out of every 1000 South Africans were in prison. Of these 
52 326 were awaiting trial prisoners. While rehabilitation is a high priority of the 
Department of Correctional Services, with prisons reaching overcrowding rates of 
anything up to 380%, there is very little possibility of effective rehabilitation. The 
sheer brutality of incarceration in South Africa often changes innocent or petty 
criminals (awaiting trial) into hardened and violent criminals who are then released 
back into society. It would, therefore, not be an exaggeration to say that at 
grassroots-level violence impacts negatively on aspects of human development; 
education, health, housing and social services. Most profoundly, however, crime 
and violence, and South Africans‟ inability to deal effectively with it, destroys the 
trust relationship between the people and the state, thus severely undermining the 
young democracy (2005, United Nations Office on Drugs and Crime Report Executive 
Summary). 
So while it is true that Africa - and South Africa - face the very serious 
developmental challenges of redressing historical exploitation, HIV/AIDS and other 
health issues, environmental degradation and inequitable economic and trade 
barriers, there is more that holds back our economic performance and 
development - the issues of crime and violence. Too often, these issues are 
disregarded or not spoken about, and lacking in reliable data. Yet, it is "these 
unspoken development constraints - more that many others - that aggravate the 
suffering of the people, make the poor even more vulnerable, distort economic 
values, promote capital flight and perpetuate human suffering. They are at the 
very heart of Africa's - and South Africa's -development challenges (2005, United 
Nations Office on Drugs and Crime - Report on Crime and Development in Africa)”.  
T he 2005 Report on Crime and Development in Africa by the UN Office on Drugs and 
Crime strongly urges that crime and violence should, therefore, be uppermost in the 
minds of all development planners and should influence all aspects of development 
projects. This is because fighting crime and violence is not just a moral duty; it is an 
essential and concrete contribution to building the future prosperity of South Africa 
and its people. 
AVP has been running in South Africa since 1995.  
Workshops: AVP South Africa runs between 50 and 1OO AVP or AVP-related 
workshops per annum. This would comprise approximately: 
 70% AVP Basic workshops 
 15% AVP Advanced workshops 
 5% AVP T4F workshops  
 10% CORE workshops (i.e. organisational 
development workshops 
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Another way of spreading news of the work AVP South Africa does in schools is 
when one school has invited teachers from another school to participate in an 
AVP workshop. In general, the challenge in schools has been to find funding to 
do this work, and to encourage parents and teachers to be part of the 
programme. In 2006 they were in the process of negotiating a partnership with 
the provincial Department of Education in Gauteng, which would accord 
teachers who participate in the programme official recognition, and would 
possibly give them access to "troubled" schools on a paid basis. In the Eastern 
Cape, they have been approached by schools in the township and by a special 
school for street children.  
Prison workshops:  AVP South Africa signed a partnership agreement with the 
National Department of Correctional Services, in which the Department was 
requesting them to work in 36 prisons throughout the country, which were known 
as Centres of Excellence, due to their leadership and rehabilitative excellence. 
This work is, however, not paid for by the Department, making Phaphama 
Initiatives (this is the result of merger, in 2002, between the Transfer of Africa 
Language Knowledge (TALK) Project and the Alternatives to Violence Project 
(AVP) responsible for funding these courses. The Pollsmoor prison workshops in 
Cape Town also serve as an outreach to the community as community members 
are invited to these workshops. 
Community workshops: Phaphama Initiatives schedules these when they have 
gathered enough requests from individuals wanting workshops. These are 
administratively difficult to organise and are kept to a minimum i.e. three to four 
per year. 
NGO/CBO workshops: Again, these are on request as people get to hear about 
their work. Often they are also initiated by individuals who trained as AVP 
facilitators in a community workshop and who then saw value in bringing this 
work to their own communities. 
Corporate workshops: as above. A number of their AVP facilitators who are 
working in the corporate field have brought AVP into their institutions. Specific 
Programmes running in South Africa include: 
 AVP and (Nonviolent Communication) NVC in prisons 
 HIPP and AVP in schools 
 AVP as part of a community-development initiative in KwaZulu-
Natal. 
 CORE in corporations  
 TALK  
 TALK Tourism 
 Through Colin Glen, Phaphama Initiatives is also involved in the 
Quaker Peace Network (Africa) and has co-ordinated a project 
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for the American Friends Service Committee to provide 
communication support to Quaker Projects throughout Africa 
There are a number of AVP activities in South Africa that are being run 
independently of Phaphama Initiatives; one of which is the AVP programme which 
is part of the Peace Education Programme conducted by the Centre for Adult 
Education (CAE), University of Kwazulu-Natal, South Africa 
Facilitator Training: AVP South Africa develops its facilitators through a wide variety 
of different methods; by giving them as much opportunity as possible to facilitate 
in teams consisting of more experienced AVP facilitators. This is, however, a 
challenge in certain regions of South Africa, particularly in Gauteng where they 
have so many facilitators and not enough opportunities to facilitate at any one 
time, because of financial constraints. By ensuring that debriefing and feedback 
sessions take place after each workshop, and by running ongoing Saturday 
morning personal and professional development sessions, which focus on a range 
of topics e.g. entrepreneurial skills, anger management, support in their journey 
towards nonviolence, various aspects of AVP facilitation etc. There are usually 
about 7-8 such sessions in each year. These sessions can be conducted by in-
house facilitators or by specialist outside facilitators. These sessions are open to all 
Phaphama facilitators, with Phaphama bearing the transport and food costs. 
Those who attend these sessions regularly are usually given preference when 
facilitators are needed. In Cape Town and the Eastern Cape, monthly sessions 
are held with AVP facilitators at which issues are discussed, activities are 
practised and upcoming workshops are planned.  In general, Phaphama is 
establishing a cooperative model for leadership to develop leaders to contribute to 
all aspects of Phaphama e.g. the newsletter, fundraising and project management. 
In Cape Town facilitators are taking the initiative in developing AVP with the 
University of the Western Cape and the Refugee Centre. 
New Developments 
Strategic Development for AVP abroad: Phaphama Initiatives has over the last few 
years started AVP in Angola, Ethiopia, Hong Kong and Namibia. Through these 
interventions, they have grown more experienced in helping new regions set in place 
a number of crucial factors that help ensure the success and sustainability of a new 
AVP intervention i.e.: 
 A strategic plan for a sustained intervention 
 An NGO or other body - with a champion - that will take on the task of 
coordinating and administering AVP in the region 
 Strategic selection of participants for the first phase of the AVP 
intervention, resulting an newly trained AVP facilitators who will be 
available and committed to continuing running AVP workshops, and 
who are influential in different communities and sectors of the region 
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 Funding for a long-term training intervention workshops are needed 
from the start of the intervention to the stage where newly trained AVP 
facilitators are reasonably skilled and confident to conduct workshops 
on their own or with the support of one outside facilitator 
 The availability of support from S.A. or elsewhere to support and mentor 
new facilitators. 
The international literature review above has attempted to provide a comprehensive 
examination that helps to understand the emerging worldwide interest in the 
application of AVP principles to the schools, prison and community environment. It 
has also attempted to report on AVP in the following countries: UK, Columbia, 
Ecuador, Germany, Hong Kong, Ireland, Kenya, Nigeria, Russia, Rwanda and South 
Africa. It must be understood that the countries involved in the analysis are not the only 
countries that nurture, value and facilitate AVP workshops; there are also other countries 
that make up this analysis. 
South African Schools’ setting and Violence 
Apartheid South Africa has left a legacy of extreme authoritarianism. Schools, as 
„ideological state apparatuses‟ (Althusser 1971), have to some extent reflected and 
produced the values and ideology of the state. While many schools developed as 
„sites of struggle‟ (Giroux 1983) against state ideologies, few schools (if any) were 
able to move away from the rigid authoritarianism. So while resistance to apartheid 
ideology contained in the classroom curriculum occurred, the way schools were 
structured and the way in which they functioned reproduced the heavy-handed 
disciplinarian approach which was one of the hallmarks of the apartheid regime. This 
culture exists today, and it reflects old state ideology (Sue Davidoff & Sandy 
Lazarus, 1997, p.3). 
One of the major issues facing us in our educational context is the question of 
control. Who makes which decisions? The current movement towards the 
development of governance structures is strong (White Paper 2, 1996). The majority 
of our teachers are demoralised. Decades of unequal provision of resources have 
left most schools seriously under-resourced. The effect that this has on the morale of 
teachers cannot be under-estimated. 
Teaching sometimes up to 90 or 100 students in a crowded classroom where there 
is no room for anyone to move; teaching in a school which only has bucket toilets; 
teaching in a school which only operates on the „platoon‟ system (which means that 
in the morning one school occupies the premises, in the afternoon an entirely 
different set of teachers and students occupy the school building); teaching in a 
schools which have insufficient textbooks, no photocopier, little equipment, no sports 
facilities… these have been the realities that our teachers and students have lived 
with on a daily basis. Yet, in spite of the most disenabling realities, many teachers 
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have managed to achieve remarkable successes in terms of fostering a real love for 
learning and by being extremely innovative with almost no resources (Sue Davidoff 
& Sandy Lazarus, 1997, p.4). 
A new political and educational dispensation has as yet meant very little change on 
the ground. Clearly, expectations were raised for a new educational order in post-
apartheid South Africa. Lack of resources and, to a certain extent, lack of vision has 
meant that things have remained much the same. And it promises to get worse 
before it gets better. Threats of retrenchment of teachers, of insufficient money to 
buy resources, both human and material, so necessary for our educational 
reconstruction, make the future seem bleak. This needs however, to be seen in the 
context of readiness: where too many resources were provided for a very small and 
privileged minority, the more equitable redistribution of these  (limited) resources will 
result in more for many schools and considerably less for few (ibid, p.4). 
In terms of support for those teachers currently in service, there has been a clear 
lack of policy environment. What teachers and schools do to further their 
professional development has been their own choice entirely. From time to time 
departments of education have run in-service courses for teachers, and the subject 
advisory services have provided support for teachers in specific subjects or areas. 
However, by and large departments of education have in the past suffered from lack 
of legitimacy, and it will take time to build trust. In the meantime a new set of 
understanding, skills and practices need to be built up together by all providers and 
recipients of in-service support, towards policy which both ensures and supports 
ongoing organisation and professional development at all schools and with all 
teachers (ibid, p.4). 
The impact of violence on society due to political and ethnic rivalry is a well-known 
phenomenon. On the African continent, political and ethnic tensions have led to 
armed conflicts; many of these conflicts have made their way into schools and 
classrooms. In South Africa in particular, political and ethnic strife, originally fuelled 
by the apartheid regime, still smolders despite democratic governance and new 
social order. The report of the TRC (Truth and Reconciliation Commission) 
documented the devastating impact of the political and ethnic violence of the 
apartheid years of South African society. 
Amidst the extensive literature about violence under apartheid, the role of the 
education sector in reinforcing and incorporating state sanctioned political violence is 
often denied attention. In South Africa and in the KwaZulu / Natal province of South 
Africa in particular, political violence in education has a unique legacy. It is the 
outcome of a powerful and vocal student movement which resulted in schools 
becoming important sites of anti-apartheid struggle. 
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The numerous student protests in the 1970s and 1980s were followed by an 
alternative education system called “People‟s Education for People‟s Power” which 
generated debate and challenged the apartheid regime. Interestingly, the escalation 
of political violence that targeted the education community during the apartheid era 
helped to raise international awareness. This in turn initiated important changes that 
improved schooling and challenged discriminatory policies against the black majority 
and other groups that were grossly disadvantaged by the apartheid system. Political 
turmoil and armed conflict have negatively affected schooling in various parts of the 
world. Many African colonial states used education to indoctrinate and subordinate 
the African “natives” servants of the colonial systems. Issues regarding language of 
instruction and underlying cultural values (including religion) were often sources of 
conflict and violent protest (Isaac M. Ntshoe, p. 62-63). 
In many African countries the resurgence of nationalism that arose out of the 
independence movements of the 1960s reinforced the earlier colonial classification 
of people according to territorial distinctions. Paralleling the development of national 
movements was the development of “tribal classification” or ethnic divisions 
(Wallerstein 1991, p189). According to Isaac M. Ntshoe, Wallerstein sensitises us to 
the influence of labels, stating: “people shoot each other every day over the question 
of labels” (1991, p. 71). Labels and identities have profound effects on political 
violence and schooling, Ntshoe concludes. The education system, perhaps more 
than any other sector, helped to reproduce categories of the “African,” “Coloured,” 
“Indian,” and “White,” and served as a primary means of constructing and 
reproducing racial and ethnic identities. These classifications determined which 
schools‟ certain students could or could not attend. 
In 1948 the South African National Party formulated what subsequently came to be 
known as the Christian National Education (CNE) policy, which was designed to 
justify apartheid and separate development ideology. A major political consequence 
of the CNE policy was the design of a segregated education system with separate 
schools for different cultural, ethnic, tribal, and linguistic groups, ultimately 
culminating in the infamous Bantu Education Policy Act of 1953 (Einstein, 1953 in 
Ntshoe, 2002). Ntshoe agrees with Einstein by saying that the justification for 
separate schools was contained in ten principles, each dealing with specific aspects 
of society (For example-- these principled justified separate schools and curricula, 
separate living areas, and restrictions on employment for blacks). According to 
Ntshoe, this was embedded in CNE policy and penetrated educated in South Africa 
for forty years. One of the principles advocated the creation of separate schools for 
the different races, specifically because each race had a distinct culture, ethnicity, 
history and religion (Ntshoe, p. 63). 
Although education and schooling in South Africa was successfully employed to 
suppress particular communities, education simultaneously facilitated social change, 
political emancipation, and democracy. The creation of strong resistance movements 
that challenged the ruling party was one of the unplanned effects of Bantu 
- 49 - 
 
Education. Hence, in South Africa, schools also play a major role in transforming the 
country from an apartheid to a democratic state. During the 1970s and 80s 
education became the centre of political struggle in South Africa when fierce and 
often violent anti-apartheid protests were held in schools throughout South Africa. 
“Liberation before Education” was the protest mantra that became the battle call for 
the liberation movement. While the student uprisings were pivotal in challenging and 
tearing away at apartheid, there were also several consequences. The culture of 
violence that arose in schools as part of the resistance movement carried into the 
learning climate and the way schooling was viewed. Criticism of the curriculum 
extended to criticism of teachers and eventually to schools as part of the 
establishment. As a result, many schools failed to function as centers of learning and 
many were eventually shut down. The inability of the education sector to educate 
nearly a generation of students reflects the negative impact of violence and political 
conflict on education (Ntshoe, p.64). 
Today, a large degree of political tension in South Africa continues to resolve around 
questions of labels, identity, and political categorization. Such divisions are often 
expressed through open confrontation and violence. The extent of the problem of 
violence in education is captured in the following: 
In my class there is a desk that has been empty for the past months or so, despite 
the fact that we share desks in our class because of overcrowding… this desk use to 
sit my classmate who was hacked to death by Inkatha just outside the school yard 
(Nzimande and Thusi 1991, p.7. sic in Ntshoe, 2002). 
Political violence serves to delineate and define particular borders- - parameters in 
education. Although the uniting force among the oppressed has been a fight against 
white domination, ethnic nationalism became prominent in the school curriculum 
during the period leading to the democratic election in South Africa in 1994. This was 
understandable because the apartheid policy deliberately encouraged people to 
develop pride exclusively in their own culture, ethnicity, language and history. This 
policy created a fertile ground for further political violence (Christie, 1991). Nzimande 
and Thusi (1991) argue that, in line with ethnic nationalisms supported by apartheid 
ideology, the IFP syllabi was made compulsory as a non-examination subject in all 
KwaZulu / Natal schools. They further contend that the two aims of the syllabi were 
to create unified ideas that blended in with the goals of IFP policy and to facilitate the 
creation of the IFP Youth Brigade braches in all schools to implement these 
objectives (Ntshoe, p.65). 
Moreover, in the 1990s, just as there were “no-go areas” because of political 
differences or affiliations, children could no longer attend schools in areas dominated 
by rival political parties. For example, Mbali Township in the Pietermaritzburg region 
was clearly divided between the ANC and IFP supporters--children from either side 
encountered difficulties in attending schools in the area controlled by rival parties 
(Ntshoe, 1991). An SRC member also had this to say about ways in which politics 
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defined the parameters of education in the KwaZulu / Natal province: 
He died in my own hands before I could get him transport to hospital…since then, I 
have had to arrive at school either very early or late…Sometimes I leave school 
together with other students but make sure that I travel inside a bigger group. That is 
how I have afforded to be still attending school up to now” (Nzimande and Thusi 
1991, p.8). 
Research conducted by Ntshoe (1999) in the implementation of innovation and 
change by the Science Education project in 1999 in the Mbali township, supports the 
evidence provided by Nzimande and Thusi. Students attending school in the 
township in 1995 related sad tales of the effects of political strife in the area. Some 
schools were standing empty not because there were no children to use them, but 
because children were scared to go to school while other schools were closed 
completely. Furthermore, the closure of schools outside the normal school term of 
the extension of school holidays because of political instability was a common 
phenomenon in the area. Furthermore, violence external to school is complemented 
by internal violence. The SAIRR (South African Institute of Race Relations) (1995/6) 
observed that violent crime, such as assault with the intention of committing grievous 
bodily harm and rape, increased substantially in 1995, particularly affecting women 
and girls. Weapons that were used or intended to be used against political 
opponents, were often seen in schools, especially in the urban areas (Ntshoe, p. 66). 
The conflict and violence background reflected by the above-mentioned authors 
shows and presents the fact that South Africa is a country with structural and deep-
rooted conflicts that lead to violence. Our baseline study in schools showed that 
learners and teachers are exposed and suffer various forms of violence such as the 
high crime rate, high levels of intra, interpersonal and inter-groups violence, 
including racism, gangsterism, poverty – going and coming from school with empty 
stomachs and going to a home where there is unemployment, rape, murder, 
bullying, violence, family disintegration, the “destruction of the general social fabric”, 
abuse, list is long. This has long been considered as major political and social issue. 
Along with this, the conditions within South African schools have steadily 
deteriorated in the post 1994 era. The reasons for such deterioration are multiple. 
Schools are overcrowded, there is a lack of security, gangsters come in and out of 
the schools, schools are vandalised, the school facilities are poor, there is availability 
of alcohol and drugs and guns, teenage pregnancy, HIV & aids and failing rate is 
high. 
The Department of Education is trying its best to remedy the situation does not  
employ a long term, holistic, and multi-disciplinary approach by allying itself with the 
larger community, including parents, cultural institutions, neighbourhood 
organisations, social services, and other agencies.  Thus, it is the opportunity of AVP 
to assist in improving the quality of education in our schools today. 
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Another factor that needs to be taken cognisance of is the socio-economic and 
political problems. There are learners who go to school with empty stomach, others 
are absent for three days a week because he / she did not have taxi fare. The racial 
segregation of the past has manifested itself in racism. Learners from different 
language background are not comfortable to participate in the same workshop. 
Learners see violence as the solution to conflict. Lack of many issues like trust, 
respect, right choices, responsibility, feelings and needs are suppressed due to fear, 
no self-esteem, less confident, more especially females, learners are in silos – they 
talk with those that they know from their areas. 
One female learner said about another female learner, “it‟s almost two years that I 
have been with her in my classroom but I do not know her name and where she‟s 
from”. These are some of baseline study findings identified by the QPC AVP team. 
Male and female learners (participants) were shy to sit next to each other at 
workshop sessions. And that reveals a need for gender-awareness (sex and 
sexuality) programmes in schools. There was a frank use of an “us and them” 
mentality that ran across interaction processes. For example, both „coloured‟ and 
„black‟ participants use “us” and “them” when they address each other. And in AVP 
we encourage community building and team building approach to societal issues. 
It is with this South African school context in mind that this research will attempt to 
undertake a form of evaluation of AVP workshops being run. The project had done a 
baseline study as a pre-test of the effects of violence in schools and the impact of 
the project in providing conflict resolution and leadership skills to learners and 
educators in order to improve communication between them and by doing that the 
project will be improving the quality of education. Secondly, the project intervention 
is to make schools non-violent institutions where conflicts are dealt with in a non-
violent manner. 
This research paper will explore and describe the form and content of the 
Alternatives to Violence Project (AVP) training programme as an instrument of 
behaviour change for a selected group of grade 22 learners from 5 high schools in 
the Delft area in the Cape Flats. It will conclude with a set of recommendations for 
future interventions. 
2.7 Description of AVP Workshops: Overview and the Workshops 
Overview of AVP 
AVP understands that conflict is a natural and normal part of life, and that it is possible to 
learn new ways of handling it.  AVP workshops draw on everyday experiences helping 
people to move away from violent or abusive behaviour by developing other ways of 
dealing with conflicts. AVP believes that there is a power for good within us all and that this 
power has the ability to transform violent situations. This means AVP workshops are built 
on the basis of respect and caring for self and others. 
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AVP has developed a strategy of reducing violence based on a series of these 
workshops that are organised in a particular way. Every aspect of the AVP workshop 
follows a philosophical logic. First and foremost, AVP seeks to reduce violence by 
“encouraging and training people in the use of creative non-violent strategies for 
handling situations in which people often resort to violence” (Garver & Reitan, 1995, 
p.3). This is done through an experiential approach. Participants come together for 
workshops that facilitate a sense of community for a short period of time. 
When they are in a workshop, participants are then collectively, invited to formalise 
each other‟s experiences. The workshop is a free space and an environment that is 
safe. It is safe because it is led by a facilitator who is responsible and is there to 
guide the process whilst participants are responsible for issues to be discussed. In 
this safe environment, participants are enabled to learn and try out more effective 
ways of: Communication, Affirmation, Conflict Resolution, Dealing with anger, fear 
and respecting the other person and themselves. This experience of sharing and 
learning involves some fun and games. Participants learn through laughing and 
playing. 
AVP Workshops 
There is a standard approach to the workshops that has developed the contribution 
of facilitators over the years. This collective wisdom is captured in AVP workshop 
manuals. It should be imperative for the researcher to make known that the 
workshop manuals are primarily concerned with process rather that content. This 
point will be returned to in the discussion below. Workshop manuals as mentioned, 
“provide a mix of games and group exercises designed to provoke laughter, co-
operation, trust and in some cases, other strong emotions” (Joy, 1995, p.14). These 
collective life experiences of both facilitators and participants become the 
experiential material that the workshop processes. As I have mentioned, in these 
workshops, there is a strong focus on process, rather than set tasks to the 
programme. On this, the AVP Basic Manual (Flanders et al., 1999) states that “the 
essential thing to remember about AVP workshops is that they, too, are a process 
that allows people to experience the way of non-violence” (p.A-3). 
The structure of the programme is therefore concerned with providing experiences, 
and facilitating the processing of these in a way that encourages non-violent 
approaches to living. An essential ingredient for the process of the workshops 
therefore is voluntarism. This principle applies to both facilitators and participants. It 
is worth noting that this is a very different approach to that of most treatment 
programmes directed towards stopping violence or managing anger. Treatment 
approaches, usually delivered or at least developed by professionals, tend to have a 
focus on teaching the participants about causes of conflicts, anger and violence, and 
seek to change specific associated behaviours and attitudes. In more recent years, 
such programmes are usually based on a cognitive-behavioural theory of 
psychology. The Alternatives to Violence Project differs, in that it is experiential 
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rather than conceptual, and spiritual rather than behaviouristic (Garver & Reitan, 
1995). 
Participation in AVP workshops is open to any adult or youth. These workshops take 
place during 4 school days‟ afternoons – after school tuition and other sessions take 
place over a weekend, commencing on Friday evening and ending Sunday 
afternoon. Quaker Peace Centre workshops are run for both learners and educators. 
However, more workshops have been run for grade 10 learners and a few educators 
in 5 high schools in the Cape Flats, Cape Town. There are three main workshops, 
each building on the former: Basic, Advanced and Training-for-Facilitators. These 
workshop levels have been explained in the opening (summary) pages of this study. 
All workshops are grounded in experiential learning, “there is no formal teaching and 
the ethos of the group is that all people have experienced alternatives to violence in 
their lifetime” (Bitel at al., 1998, p. 2). In workshops, both facilitators and participants 
share their life experience that they have brought in. This life experience becomes 
the material from which everyone can collectively learn. 
The workshops aim to set up expectations of schools, and with it, the supportiveness 
and respect toward its learners and educators that the notion of school embodies. 
Within this context, participants are encouraged to share their experiences, 
particularly those that are generally avoided. Various strategies are set out in the 
work manuals that guide facilitators to enable this to happen. Another important 
characteristic of the workshops (and very different from treatment programmes) is 
that the facilitation teams are also participants within the workshop that they are 
facilitating. Facilitators also have a role in modelling many of the exercises. 
Each AVP workshop has to follow a set of the following four goals: 
1. To cultivate a climate of affirmation and openness and a sense of the 
worth of self and other among the participants; 
2. To build a community among its participants, one in which mutual trust 
and sharing is possible; 
3. To teach participants how to overcome those communication barriers 
which are so often at the heart of intolerance and thoughtlessness; 
4. To teach some of the basic approaches towards resolving conflicts so 
that the needs and interests of conflicting parties can be 
accommodated. 
(Graver & Reitan, 1995, p. 4) 
 
As well as the four goals listed above, there are some common features to all 
workshops. These are summarised them as follows: 
 AVP is not a therapy. It is concerned with personal growth and changes 
in attitude to self and others. 
 AVP workshops are experiential and intensive. 
 AVP workshops include fun and humour. 
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 AVP workshops give people an experience of cooperative community 
and trusting relationships. 
 AVP workshops draw out from participants their hidden knowledge of 
themselves, their needs and aspirations, and their ability to find 
creative alternatives. 
 AVP facilitators take part in the workshop‟s activities and exercises, so 
that everyone present is both teacher and leaner. 
 Matter shared in AVP workshops is confidential. 
(AVP, c.1994, p.3) 
 
There is a progressive nature to the three main workshops. The Basic 
Workshop focuses on respect for oneself and others, communication skills, 
community and building trust, co-operation, and begins to practice specific 
conflict resolution skills Bitel et al. (1998); Bitel & Edgar, (1998). The second 
workshop, or Advanced Workshop, provides an opportunity to go deeper into 
the issues of conflict by following a theme nominated by participants. 
Typically, these might be stereotyping, power, anger, gender, forgives, and so 
forth. 
 
Further personal development is obtained through the opportunity to train as 
facilitators. A deeper level of experiential learning is obtained by being part of 
the facilitating team and learning to manage the complexities of the processes 
involved. This stands in contrast to the position of a facilitator of a traditional 
treatment programme, where the role is that of an expert imparting his or her 
knowledge to the participants who are presumed to have little or no expertise 
in the subject.  Given that the nature of the role of facilitator is important to the 
successful conduct of the workshops, there are other workshops for 
facilitators in addition to processes of mentoring provided by more 
experienced AVP facilitators. 
 
For those facilitators who are invited to undertake Team Leader Training there 
is a further process of „apprenticeship‟. 
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CHAPTER THREE: PREVIOUS RESEARCH 
  
After consulting the resources of libraries of the following institutions; 
University of Cape Town, University of the Western Cape, Nelson Mandela 
Metropolitan University, the Nexus internet programme and the Department of 
Education, the researcher could not find any information that indicated that 
this particular topic has been researched previously in South Africa. The only 
research done on this topic was in New Zealand, Australia and British prisons. 
 
There is a limited amount of published research on the Alternatives to 
Violence Project. Two are studies of AVP in New Zealand. The earlier study is 
by Merlin Curreen (1994), who evaluated a Basic Workshop in Auckland 
Prison consisting of 15 participants, while the later study is by Veronica 
Watt (1998) who evaluated Basic Workshops run in three different New 
Zealand prisons. There were 46 participants in this study. Elsewhere, an 
Australian study by Valerie Joy (1995) was undertaken at Long Bay Prison in 
Sydney with 16 inmates of an Advanced Workshop. A larger study of 39 
inmates has been conducted in Britain by Mark Bitel et al (1998). Unlike the 
other three studies, a third of this sample were women. However, only the 
Basic Workshop was evaluated. 
 
Curreen (1994) evaluated particular outcomes of the Basic Workshop at 
Auckland Prison East Division in October 1993 on behalf of the 
Department of Justice, which was not long after AVP first commenced in 
New Zealand. He evaluated the workshop using a specific psychological 
measure (State-Trait Anger Expression inventory} to evaluate a person's 
disposition and response to anger. A questionnaire was also developed 
that sought information about aspects of the workshop that are assumed to 
be important to an anti-violence workshop. Both were administered before 
and after the workshop. 
 
The findings of Curreen's report noted evidence of moderate changes in 
behaviour as an outcome of the workshop. He also observed that the 
programme was very popular with inmates, and that prisoners spoke very 
highly of it. He suggested that this positive regard could be regarded as an 
achievement in itself. He also observed that all participants "enjoyed the 
course and felt that they had benefited from it" (Curreen, 1994, p. 20). 
This was supported by other results that showed improved 
communication and changes in "attitude ". 
 
However, the questionnaire, which included seeking information on past 
victimisation and present counselling needs, raised certain expectations 
that intruded upon the dynamics of the workshop, compromising the integrity 
of the workshop programme and processes (Angell, c.1994; Bitel et al., 1998, 
p. 10). Curreen (1994) himself notes in his report that the evaluation "had an 
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effect on this group, changing its customary focus and content to some 
extent"(P. 3).  
 
The approach taken by Curreen, demonstrated by the content of the 
questionnaire and use of a specific psychological test, appears to have been 
premised on the assumptions of an anti-violence treatment programme. 
Curreen's (1994) comments reinforce this view when he criticises the lack of 
what he labels "violence education" (p. 4), in comparison to other anti-
violence programmes. That is, the AVP workshop was evaluated as if it was 
a treatment programme rather than being a form of "personal growth" 
(Angell, c.1994). Stephen Angell further critiqued Curreen's study on the 
grounds that: 
1. It doesn‟t focus on what AVP is really 
about, and 
2. It takes just a single piece of the 
programme and appears to be comparing 
it to the total scope of some other 
programmes. 
(Angell, c.1994, p. 1) 
For the purpose of informing delivery of AVP workshops, Curreen's study 
provides very limited useful information about the efficacy, value and quality. 
However, the report was written on behalf of the Department of Justice and 
presumably was responding to their interests, rather than those of the 
Alternatives to Violence Project. 
 
The second New Zealand study by Watt (1998), who evaluated Basic 
Workshops conducted in three different New Zealand prisons, used a 
questionnaire to measure change in violent attitudes and behaviour and 
incorporated a psychological assessment tool called the Violent Incidents 
Scale. Watt describes this scale as a self-report adaptation of the original tool 
that was designed to record incidents of violent behaviour by hospitalised 
psychiatric patients. Again, the approach taken in this evaluation appears to 
assume that the Basic Workshop is a self contained treatment programme 
designed to measurably reduce violence. In this regard, Watt (1998) did not 
find any statistically significant (statistically significant is reached when the 
measurement is greater than that calculated as being possible, simply on the 
basis of chance) measure showing that AVP workshops changed the number 
of violent incidents recorded. 
Nonetheless, Watt noted several other positive outcomes. In follow-up staff 
questionnaires and facilitator interviews she observed that the most commonly 
cited strength of the workshop was the openness and sharing. Conflict 
resolution and nonviolent strategies were the most commonly cited gain 
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noted by participants. Additionally, prison staff impressions of the 
programme were generally positive, with specialist staff having a slightly more 
positive response than custodial staff. Such observations suggest the 
workshops had an impact on participants and that these changes were 
different to what the Violent Incidents Scale was designed to measure. 
In an Australian study of AVP, Valerie Joy (1995) evaluated an Advanced 
Workshop with 16 participants in Long Bay, a maximum security prison in 
Sydney, New South Wales. This study was carried out using The Way I See It 
(TWISI) questionnaire. The TWISI is a self-report tool originally designed for 
use with young people to evaluate a conflict resolution programme in the 
United States (cited in Joy, 1995). The results of Joy's study shows that the 
group overall made significant changes in their attitude toward conflict. A 
shift was particularly noted in the use of language as the preferred means to 
deal with conflict instead of fighting, while yet other prisoners would simply 
use avoidance. However, she also observed that the men gave little 
attention to the value of their feelings. Joy speculates that this was due to 
a maximum security prison being an unsafe place for this type of expression to 
occur. 
A valuable addition to this study was a qualitative follow-up of the men on a 
monthly basis during which case notes were made. Her case notes showed 
substantial positive changes over a period of time that could not be captured 
in the shorter study. An interesting aspect was that these changes were 
strikingly idiosyncratic. How the inmates applied AVP in their lives appeared 
to   depend   greatly   on   the   circumstances   of individual lives, but they 
nevertheless seemed to draw on their AVP experience to make these 
changes.  
Joy (1995) also reports that such was the impact of the AVP workshops 
that support; administrative and custodial staff began their own AVP training 
in community-based AVP courses. Significantly, she reports that inmates of 
the maximum-security prison who have experienced AVP would "stand up 
and tell the other inmates about the value of the course" (Joy, 1995, p. 67). 
Joy's study also formed the basis of a submission to a NSW Parliamentary 
Inquiry into prison violence (Standing Committee on Social Issues 1995, 
cited in Joy, 1995) which, in part, recommended:  
 
That the Minister for Corrective Services: 
• Investigate the feasibility of allowing Alternatives to Violence to conduct 
weekend workshops in Correctional Centres; [and] 
• Consider using AVP workshops as a staff training option for personnel of 
the Department of Corrective Services 
(cited in Joy, 1995, p. 64) 
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A major evaluation of AVP that takes an entirely different approach has been 
piloted in Britain by Mark Bitel et al. (1998). This study was undertaken in 
part, to define a set of meaningful outcomes for evaluating AVP. A further 
impetus for this study arose out of a larger international debate on the 
difficulties of evaluating conflict resolution work (Bitel et al., 1998).  
 
Bitel et al. (1998) argues that measurable variables such as 
reconviction rates or incidences of violence are not the explicit aims of AVP 
and therefore, although it may satisfy the interest of other parties, they are 
in fact irrelevant to the evaluation of AVP. Instead, they have advocated a 
position taken by Pawson & Tilley (1997) that evaluation should be theory-
driven.  
To this end Bitel (1999) has developed the theoretical model outlined in 
Figure 1 (below). This model identifies four key components of change for 
AVP. These are: builds self-worth and self esteem, facilitates trust, 
revelation of choices, and developing responsibility. As can be seen in 
Figure 1, he has juxtaposed these against criminogenic background 
factors in the left column, that have been statistically correlated to violent 
criminal behaviour (term criminal here distinguish this discussion of violence from 
violence that is sanctioned by the society; such as wrestling, rugby, corporal 
punishment, boxing etc.). 
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Criminogenic Background Factors 
 
 
 
 AVP Intervention 
Low self worth & self-esteem  
 Builds self-worth & self-esteem 
   
Healing      Healing 
Lack of trust Facilitates trust (dropping the mask) 
  
Healing      Healing 
Disempowerment Revelation of choices 
  
Healing         Healing 
Lack of responsibility Developing responsibility 
  
Healing       Healing 
Violence Alternatives to violence 
 
 
 
 
 
 
 
 
 
Figure 1. Theoretical model for the mechanism of change for AVP 
Note: From The Alternatives to Violence Project: A path to restoration, by Bitel, 1999, Prison Service Journal, 
123, p. 10 
McGuire & Priestley (1995) have renewed a sizeable literature on 
offender treatment programme and concluded that no single 
outstanding approach worked to reduce recidivism. They identified six 
criteria for effective programmes: risk classification, criminogenic 
needs, responsivity, community based, treatment modality and 
programme integrity. Bitel et al. (1998) argues that AVP “fully meets) 
the two of these six criteria: 1) responsivity, because it is a highly 
participatory and interactive process; and 2) programme integrity, 
because volunteers are well-trained and supported. He argues further 
that AVP partly meets two more criteria as it targets criminogenic 
needs and is community organised. 
 
The pilot study by Bitel et al (1998) was undertaken in three British 
prisons; one of which was a women's prison. An interview schedule was 
developed after an extensive consultative process that arrived at eighteen 
outcome statements for AVP workshops approved by the British Co-ordinating 
committee. These outcomes could be further summarised into four broad 
themes: problem solving; choice and change; communication and relating to 
people; and self-esteem (Bitel et al., 1998, p. 22). Not all eighteen outcomes 
were targeted by the interview questionnaire developed for the pilot study. 
Ten outcomes were prioritised for this purpose. 
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A total of 39 inmates of three British prisons who had completed a Basic 
Workshop were interviewed. Twelve of these were women. From the results 
of this survey, Bitel et al. (1998) found that six of the ten prioritised outcomes 
were achieved to a highly successful degree. These were as follows: 
1.   Develop conflict resolution skills of active listening, assertiveness, co-
operation and empathy 
2. Experience affirmation 
3. Explore their own role and responsibility in confrontational situations and 
see possible alternatives 
4. Develop and experience trust within a supportive community environment 
5. Recognise other people's point of view 
6. Have possible opportunities to become A VP facilitators 
(Bitel etal., 1998, p. 45) 
A further three outcomes were regarded as achieved to a moderately 
successful degree: 
7. Recognise that they always have choices 
8. Understood the relationship between feelings and actions 
9. Resolve familiar problems in non-violent/non-destructive ways by changing 
patterns of behaviour 
         (Bitel etal., 1998, p. 46) 
The one remaining outcome was regarded as being achieved to a low 
degree of success. This was: 
 Improve their understanding of the skills and spirit for dealing productively with 
conflict inside and outside the prison system 
(Bitel etal., 1998, p. 46) 
 
Examining the results in light of the theoretical model (Figure 1, above), Bitel 
et al. (1998) concluded that AVP contributed to enhanced self-worth and self-
esteem, and to the development of trust. Additionally, they stated that 
participants were enabled to understand that they have choices when 
confronted with conflict. However, greater success in achieving realisation 
of choices was needed before determining if AVP workshops facilitate 
development of responsibility leading to the practice of alternatives to violence 
(the final step before healing). These results suggest that participants of the 
Basic Workshop make substantial movement through the proposed model. 
 
The UK Pilot Study (Bitel et al., 1998) was limited to interviews with 
participants of the Basic Workshop. A study involving participants who 
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have completed more advanced workshops however, may show even 
further progression toward developing responsibility leading to practising 
alternatives to violence. As the Pilot Study was also conducted soon after 
the workshop, questions remain as to whether changes would be longer 
standing. 
 
Summary 
 
In summary, the two New Zealand studies (Curreen, 1994; Watt, 1998), 
described above, were both premised on AVP being like an anti-violence 
treatment programme. The outcomes of these studies are therefore of highly 
limited value to an evaluation of AVP as they do not respond to the stated 
aims and theoretical framework of the workshops. Nevertheless, each of the 
studies observed positive changes in participants that can be directly related 
to the aims of AVP. 
 
In contrast to these two studies, the UK Pilot Study by Bitel et al (1998) took 
a significantly different approach using a qualitative research design that 
sets out to "investigate the impact that AVP has on participants in 
British prisons" (p. i). This approach was explicitly driven by outcomes 
that AVP was seeking to achieve. As such, it produced findings that 
directly informed AVP about the quality and outcomes of the workshops they 
had provided. These were that AVP helped to develop: broader 
understandings of violence, greater ownership of responsibility for conflict, 
acquisition of skills for non-violence, increased insight into choices when 
confronted with conflict. 
 
In conclusion, the research on AVP to date appears minimal. Studies are 
mostly limited to small-scale male prison groups. The criteria for evaluation 
have been largely based on a misunderstanding of AVP as an anti-violence 
treatment programmes. Nonetheless, these studies show strong indications 
that changes do occur among participants. The case study approach by 
Joy (1995) suggests that these changes become stronger with the greater 
depth of experience obtained through the Advanced Workshop. The 
evaluation approach taken by Bitel et al. (1998) provides a soundly argued 
basis to evaluate AVP and provides explicit outcome statements to guide an 
evaluation. 
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CHAPTER FOUR: METHODOLOGY 
 
Approval to conduct this study was obtained from the Western Cape Education 
Department (WCED) in November 2008 (see Appendix A). This chapter 
outlines the processes undertaken for the conduct of this study. The 
chapter begins with a description of the overall strategy, then the 
development of the survey questionnaire is described. Finally, the method 
used for the conduct of the survey of past workshop participants is outlined. 
 
4.1 The objectives and strategy 
 
The stated objective of this study is to “THE EFFECTIVENESS OF 
SELECTED QUAKER PEACE CENTRE TRAINING WORKSHOPS IN THE 
WESTERRN CAPE”. On the first consultation/discussion meeting with 
the supervisor, the researcher realised from the outset that certain 
specific information was deemed to be required. The feedback to Quaker 
Peace Centre‟s AVP from the study needed to include self-report about the 
following: 
• Violent and abusive behaviours; 
• Pro-social behaviour, perceived personal safety and trust, tolerance,    
openness and personal relationships, self-esteem and wellbeing; 
• Impact [of the workshop/s], what was remembered, and changes in 
their life. 
An important consideration in the formulation of the evaluation strategy was 
to make sure that the researcher avoids intruding upon the dynamics of the 
workshops study. 
The first step undertaken was to examine existing data routinely collected 
from previous AVP workshops. Following the conclusion of AVP workshops, 
facilitators routinely collect written feedback. This was regarded as a valuable 
source of information that should be included in the evaluation of AVP. 
Additionally, this information would be useful for the development of a 
national survey questionnaire. 
In one form or another, end-of-workshop evaluations (see Appendix C) 
have been conducted since the running of Quaker Peace Centre AVP 
workshops. This form collects some basic demographic information and 
asks some questions about the person's response to the workshop. These 
are then usually summarised by the Team Leader to provide feedback to the 
facilitating team and forwarded to the Quaker Peace Centre AVP project 
leader (the researcher). 
Although the forms have changed over the years, a basic structure has 
remained sufficiently consistent for comparison. The end-of-workshop 
evaluations serve as a useful initial source of information about 
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workshop participants' impressions and understandings of the 
experience. As these forms are completed immediately upon the 
conclusion of the workshop they evaluate the impact of the workshop. 
 
4.2 End-of-workshop evaluations 
 
A sample of 81 end-of-workshop evaluations was obtained from those held 
by the Project Leaders. Forms were sampled from each level of workshop 
in each of the 5 different schools across the years 2005 to 2009. The results 
of this process are set out in Table 1 below. 
 
Table 1 Demographics of end-of-workshop evaluation sample. 
 
Sex 5 High Schools Total 
Men 32 32 
Women 24 24 
Not stated 25 25 
Total 81 81 
Workshop Level 
3 Workshop 
Levels 
5 High 
Schools 
Total 
Basic 53 53 
Advanced 21 21 
T4F 6 6 
Not stated 1 1 
 
Table 1 above shows that the sample consisted of 32 (39.5%) men and 24 
(29.6%) women, and a further 25 (30.8%) who did not state their sex. 
Although all schools were represented in the sample, the distribution was 
variable. The greatest representation of participants was from Delft area. 
As expected, Table 3 shows that the workshop levels were dominated by 
evaluations from the Basic Workshop, while there were very few from the 
Training-for-Facilitators (T4F) Workshops. This is a reflection of the 
difference in numbers of people that attend the two workshops; the Basic 
Workshop being the most commonly run workshop. 
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Analysis 
 
The written responses to the evaluation questions from the sample were 
entered into a database in a qualitative research computer programme N4 
(Qualitative Solutions & Research, 1997) and then analysed using a 
coding process. This involved examining each response entered from the 
evaluation forms and giving a code label (or a number of labels) that 
described the meanings, topics, or ideas expressed or implied in their 
answers. Once coding was completed, the coding itself was then examined 
for broader commonalities or themes. 
 
In this way the coding became summarised into ten identifiable themes and 
given the labels shown in Table 2 below. Coding that disagreed with the 
emerging positive trend was also included as a form of qualitative double-
checking (Cuba, cited in Patton, 1987). These codes were included under the 
code labels of negative response and unmet needs. 
 
Table 2 Themes derived from the workshop evaluations. 
 
Recurrent themes Frequency of text 
units 
Percentage of 
total 
Affirmation 25 4.6% 
Change  197 36.1% 
Choice 36 6.6% 
Communicating 129 23.6% 
Negative Response 36 6.6% 
Non-specific approval 187 34.2% 
Respecting 18 3.3% 
Trust 27 5.0% 
Unmet needs 12 2.2% 
Violence 24 4.4% 
 
Note: As some responses are coded under several codes, the total adds up to greater than 100%. 
The number of instances where each of the ten themes occurred was tallied 
and is shown in Table 2 above. Responses that were left blank or not coded 
(e.g. unreadable response) are not included in the table. The ten themes are 
defined as follows: 
Themes that were most frequently mentioned were that of changing, 
communicating and non-specific approval. Noting a positive change in 
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behaviour or attitude or understanding in oneself (or others) was grouped 
under the theme of changing. For example: 
"Self-discovery and discovering others" or "self awareness. I am part of a 
group/family now ".”I am re-finding myself and others” 
The theme of communicating brought together any expression of the experience of 
sharing, togetherness, being able to talk about self or feelings, or simply just listening. 
For example: "knowing that in order to grow you must drop your buggages 
and barriers. Since starting this course I have begun smiling again," and "the 
honesty and trust within the group enabled me to speak on matters which 
had been difficult to expose, thank you AVP ". 
A large number of responses made positive comments about their AVP 
experience and either didn't specify any particular aspect (e.g. "very pleased", 
“enjoyed”, “very happy” or referred to the general setting of the workshop, 
such as "the food or how it was all organised". These comments were 
collected under the theme of non-specific approval. 
 
Themes less frequently coded were that of affirming, choice, trust, and 
respecting. 
The theme labelled affirming related to the experience of building confidence 
and receipt of positive comments such as: “I am now able to receive and give 
encouragement”, “I feel more confident and really good about myself". The 
theme of choice grouped together any mention of ideas about choosing, or 
alternatives, such as: "fighting is not the only solution”, “we learnt violence 
and we can unlearn it.” “learning that you can deal with violence in a 
number of ways ". 
 
Statements coded under the theme of trust included: “to rely on myself 
and others” "being able to open up. To share honestly". Less explicit 
statements were also coded as trust if there was an implied awareness of 
permitting reliance, or developing confidence in someone else, or even trusting 
in themselves. The theme of respecting also included respect for self as well as 
respect for others. For example: "the mandala created a space for me to 
recognise something I'd like to change about the way I respect myself in 
the future" and, "accepting who I am and recognising my achievements ". 
 
In their responses, a number of participants made direct reference to 
violence. All the comments referred to some change in their perspective on 
violence. Some referred to their perpetration of violence, such as: 
“though bullying had enabled me to be powerful and respected by all, it was 
painful to others, more especially my mother after she received reports from 
class teachers”, “... have lived a life of violence. Violence is like a disease that 
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is slowly killing me inside. I now have the guts / a desire to change, develop 
and grow. I have a want of inner peace. 
Others referred to a change in thei r understanding of what constitutes violence: 
"An understanding and realisation that something I enjoy doing, others find violent 
and threatening". 
Although the overwhelming trend of the responses in the evaluations was 
positive, there were few comments that were critical or expressed an 
unfavourable experience. These were collectively brought together under 
the theme of negative response. This included comments such as: "not 
being able to work on certain issues once brought to the surface", or "/ was 
expecting more than this. I didn't have a real understanding of AVP and what 
the process is". Other comments such as "/ don‟t think this will help to do 
away with violence" and "gangsters won‟t buy this", suggest a mismatch 
between the actuality of the workshop experience and expectations 
about the workshop and the person's own perceived needs. Other negative 
comments referred to organisational issues: for example,  " learners 
taking t ime to arr ive at  the venue even though we were re leased 
on t ime from the classrooms and having our programme shortened”.  
The remaining theme of unmet needs groups together diverse feedback 
about aspects of participants' experience that they feel needed improvement. 
These comments were numerically small, and include general comments such 
as "another couple of days would be great", “time was too short for this 
interesting and eye-opening workshop (AVP” as well as comments 
requesting a "non religious element to the gathering, more games needed 
and one on one role plays". Some of these issues are unique to the 
particular workshop attended while others perhaps point to a more systemic 
issue. A wider survey, such as that undertaken later in this evaluation will 
assist in clarifying these issues further. 
The end-of-workshop evaluation forms also asked if participants would like 
to do another AVP workshop. In an overwhelmingly positive response, 
ninety five to ninety eight percent of learners in each of the 5 high schools 
stated they would. This is a highly positive response to the workshops. 
 
4.3 Development of the Questionnaire 
Three sources of data informed the development of the survey questionnaire. 
In the first instance, the consultation/discussion meeting with my 
supervisor, discussed earlier, specified that the data be self-report and 
should include information on: the impact of the workshops, change in pro-
social behaviour; and any violent and/or abusive behaviour. It additionally 
specified that both quantitative and qualitative data be collected. Second, 
the UK Pilot Evaluation by Bitel et al (1998) established 18 specific 
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outcomes for AVP that may be used as a basis for evaluation. Given the 
substantial nature of the Pilot Study, these will be considered in the 
development of the survey questionnaire. 
 
The issues raised in the end-of-workshop responses, discussed above, 
show what participants in the 5 Cape Flats high schools have found to be 
important for them in their workshop experiences. As only a finite number of 
questions can be included in any questionnaire, this information serves to 
assist in the prioritisation of the issues canvassed in the survey. 
 
Questionnaire structure 
The survey questionnaire (See Appendix C) has four major sections: 
information and instructions, demographics, quantitative data, and lastly a 
short series of open-ended questions. 
 
The first section provides some basic information for respondents. The next 
section asks for basic demographic data about themselves and their 
exposure to AVP. This permits a description of the characteristics of the 
sample. It also permits a breakdown of the results into groups that are seen 
to be pertinent to the aims of AVP. 
 
The third section of the questionnaire seeks responses in the form of rating 
scales, with an option of adding a short comment. Questions were directed 
at seeking a response about the helpfulness of AVP to bring about some 
change. The questions were always phrased as a positive question, as piloting 
showed a mixture of positive and negative resulted in confusion. Similarly, the 
rating scales were consistent to reduce confusion. 
 
The remaining section has six open-ended questions. The open-ended 
questions obtain information in a manner that preserves the unique 
personal context about the impact of doing AVP workshops. These 
questions sought information on the experience of personal change that past 
workshop participants attribute to AVP. The aim of this set of questions was 
not to obtain an objective reality as seen by other people, but to obtain 
information on personal change for which participants themselves perceive 
AVP has been pivotal. 
Following the development of a draft survey questionnaire, the layout and 
wording was further refined through consultation with a small number of 
experienced AVP people and further refined again by a pilot survey with ten 
other people who had completed AVP workshops. 
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4.4 Mail-out survey process 
 
The objective of this survey has been to evaluate AVP workshops through 
responses of past workshop participants. However, as signalled in the 
consultation/discussion with my supervisor, a complete list of workshop 
participants for AVP does not exist. An alternative method of establishing a 
list of past participants was therefore needed. 
 
The sampling aim adopted for this study has been to obtain an adequate 
number of responses characteristic of the different groups of workshop 
participants. In consultation with experienced AVP people it was decided that 
the major sample groupings would be based upon the 3 workshop levels 
(Basic, Advanced and T4F) for the 5 high schools workshops. The focus of 
sampling was therefore on these characteristics. A consensus was that a 
substantial amount of information about recruitment and follow-up of 
workshop participants was held within informal networks and by word-of-
mouth. 
 
After consultation at a Quaker Peace Centre AVP staff meeting (which was 
later followed by the centre manager, AVP team and the researcher meetings), 
the survey mail-out proceeded, drawing upon the local knowledge of key AVP 
people in the Western Cape. Each was supplied with a number of pre-packed 
unaddressed envelopes containing a questionnaire and prepaid return-
addressed envelope. They in turn, addressed and mailed these to recent 
workshop participants in their schools and in their homes (others were as far 
as in the Eastern Cape and Gauteng provinces of South Africa). In addition to 
sending pre-packed envelopes to key learners in school, community or 
province, survey questionnaires were also hand delivered . A total of 417 
survey questionnaires were distributed in this manner. 
 
When deciding whom to target for the survey questionnaire mail-out, priority 
was given to the numerically smallest groups. This meant prioritising those 
who had completed Training-for-Facilitators workshops, followed by those 
who had completed Advanced workshops, former- learners, and 
learners referred to workshops by their principals were also given priority. 
 
 
Although the above strategy proved to be effective, this approach would 
not access the entire past workshop participants who were currently out of the 
province. A separate strategy was required for this group. However, 
discussion with the AVP team established that there was no effective way to 
distribute questionnaires to former learners who are out of the Western 
Cape since most of them live in rural areas of the former Transkei and 
Ciskei areas (now called the Eastern Cape Province). Although past 
participants of school workshops were known by AVP people, current 
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whereabouts of former learners could not be easily ascertained. 
Nonetheless, a total of 218 survey forms were mailed to the last known former 
learners addresses via AVP people who had the most recent contacts. 
Ultimately, this was not a very productive strategy. 
 
4.5 Ethical considerations 
 
It has been a central concern that the fundamental principles of AVP 
were maintained in the conduct of this evaluation. In this regard, the 
principles of consultation, voluntarism, and privacy have been paramount 
in the implementation of this evaluation by maintaining a close liaison with 
experienced AVP people and, as outlined above, a wider consultation was 
held prior to the implementation of the survey. Secondly, participation in 
the survey is voluntary and separated from the conduct of any workshop. 
Thirdly, identifying information was not collected on the survey questionnaire. 
Therefore, survey responses were anonymous. Publication of results, such 
as this report, has been grouped to further ensure identification of participants 
is not possible. Survey questionnaires and electronic databases were 
destroyed at the time of the final draft of this publication. 
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CHAPTER FIVE: SURVEY RESULTS 
 
This chapter outlines the results of the mail-out survey of past AVP workshop 
participants. First the sample is described, and then an analysis of the results 
is conducted in which both quantitative and qualitative results are described. 
 
5.1 Description of Sample 
 
Approximately 635 survey questionnaires were distributed to past AVP 
workshop participants throughout Western Cape and other provinces (see 
Table 3 below) in November 2008. This distribution occurred through the 
personal networks of individual key AVP people (see preceding chapter). Of 
these, 130 survey questionnaires were eventually 'returned to sender'. The 
bulk (91.5%) of those 'returned to sender' was marked as having come from 
former learners. This leaves a balance of 361 survey questionnaires lost, 
or else recipients chose not to respond. Of these, the vast majority (85%) 
were community addresses. The high rate of 'return to sender' from schools 
and community addresses is likely to be due to the fact that learners 
have changed school, in hospital, in prison, deceased, left the Western 
Cape or have passed grade 12. 
 
It was not possible for this study to arrange for survey questionnaires to be 
forwarded on to inmates by the Department of Correctional services. Reports 
of 4 deceased former learners and 3 participants who were in hospital were 
received. The high rate of community non-response is partly due to a fact that 
participants were living in informal settlements by the time they participated in 
the workshops and many developed areas have been established which could 
result to changing of addresses. This needs to be taken cognisance of, in 
future. Nonetheless, a total of 146 completed survey questionnaires were 
returned completed by August 2009. Of these, 45.2% were men and 51.4% 
were women. Five respondents did not identify their sex. 
 
Table 3 Distribution of survey questionnaires 
 
Numbers 5 high schools Total 
 Number sent 635 635 
 Number “returned to 
sender” 
130 130 
 Number unknown 361 361 
 Number completed 146 146 
  This number is approximate as some aspects of distribution were not within the control of the researcher  
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The results show that at the time respondents had completed their most 
recent workshop, were out of school due to reasons already identified in the 
previous chapter. Ninety-five (65.1%) reported that they had no connection 
with AVP after their previous workshops. One participant chose not to 
respond to the question. 
 
In comparison to the end-of-workshop sample in the preceding chapter, the 
distribution by sex and school status in this sample is different. There is a 
greater number of women in the survey sample compared to that of the earlier 
end-or-workshop sample. It seems likely that a high proportion of 'returned to 
sender' from the communities or out of schools would account for a 
lower than expected number of former-learners, as well as a lower proportion 
of men overall in the survey results. 
 
Table 4 Distribution according to ethnic identity 
 
Ethic group Number 
 Black  65 % 
 Coloured  35% 
 White  - 
 Other  - 
 
The distribution across the various self-identified ethnic groups is shown in 
Table 4 above. Participants identified themselves between two ethnic 
groups. The largest single ethnic group that participants identified with was 
black (65%), followed by Coloured (35%). There were more males and 
females who identified as black than coloured males and females.  The 
age group of the sample is generally 15 years of age or older, falling mostly in 
the 15 to 18 age range. Sadly no whites or “other” learner participants 
took part. The reason was that we recruited from the black or coloured 
only schools. There is a dire need for the project to recruit more white or 
the “other” participants so as to keep the diversity aspect of the project.  
While almost the entire sample (97.3%) reported that they had completed the 
Basic Workshop, the four respondents who did not, indicated that they had 
completed more Advanced Workshops. It is therefore likely that they had 
simply failed to indicate completion of the Basic Workshop, given that the 
Basic Workshop is a prerequisite. It can therefore be safely assumed that 
100% of the sample had completed the Basic Workshop. 
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Table 5 Distribution of sample by level of AVP workshop 
 
Workshop Number 
 Basic  142 (97.3%) 
 Advanced  98 (67.1%) 
 Training-for-facilitator (T4F)  56 (38.4%) 
 Team Leader Training 22 (15.1%) 
 Other Workshops 86 (58.9%) 
Notes: Other workshops is italicised here to indicate that these workshops do not fit into a linear progression. 
 Total numbers are greater than 146 (100%) as participants have done more than one workshop. 
A substantial portion of the sample have also completed more than the Basic 
Workshop (see Table 7 above). Two thirds had completed the Advanced 
Workshop, while a further third of these also report completing the Training-
for-Facilitators (T4F) workshop. In total, more than two thirds (68.5%) of the 
respondents report completing more than the Basic Workshop. 
Results also show that in addition to doing the first three workshops, 
15.1% have also completed Team Leader training (Although regarded as 
further training, Team Leading Training is by invitation). 
More than a third (38.4%) of the responses also report having facilitated an 
AVP workshop. This may include being an 'apprentice' facilitator. While the 
Basic, Advanced, T4F, and Team Leader training7 are undertaken in a linear 
progression, other Workshops are open to facilitators to pursue further 
training. 
 
It is significant that a high proportion of the sample have had a depth of 
exposure to AVP, as this indicates a greater familiarity and commitment 
to AVP ideas and processes than by participating in a Basic Workshop alone. 
Of itself, this level of participation indicates a high degree of positive regard 
for the workshops. This is consistent with the high number of workshop 
participants indicating a desire to do more workshops in the end-of-
workshop evaluation sample in the preceding chapter. 
 
SURVEY FINDINGS 
 
The findings detailed below overwhelmingly show that most respondents 
report that AVP workshops have been helpful. The open-ended responses 
show that the manner in which AVP workshops have been helpful are as 
diverse as the individual lives of the respondents. 
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Did AVP workshops help? 
 
The first seven questions of the survey questionnaire could be answered 
by indicating a response on a scale from 'always' to 'not at all', to questions 
asking did AVP help? Answers could be supplemented with a short 
clarifying statement. The final six questions were open-ended, requiring a 
descriptive response.  
 
Figure 2 below shows the cumulative rating of helpfulness for each level 
of workshop. The y-axis (n) shows the total number of responses, clearly   
shows   that   a   substantial   portion   of responses rated the helpfulness 
of AVP workshops very highly. The peak of this graph is at the rating of 
'almost always'. As can be seen in the analysis of each question below, this is 
a feature seen across all seven questions and a very positive result. 
 
Figure 2. Helpfulness by workshop level 
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The responses to the first seven questions were entered into a database and 
then charted onto the bar graphs shown below. A feature of the total rating 
data is that the middle ranked response (This is also called the median 
value which is the middle value after arranging the data in rank order), or 
average response, is 'almost always' helpful. Such consistently high rating 
across all the data demonstrates that respondents rate the degree of 
helpfulness from AVP workshops very highly. 
 
The analysis of each question below shows that the comments 
accompanying respondents' ratings support the data shown in the graphs. 
While varying degrees of understanding about AVP principles have been 
achieved, in almost all cases, respondents report that the experience has 
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helped or supported them in many ways. The few responses that report AVP 
was not helpful at all generally state that this was because they did not see 
change as being needed, either because they had already “rooted” themselves 
in violence through group commitment or as members of a gang (my friends 
would laugh at me if I preach AVP), or because they didn't perceive a need in 
this area of their lives. 
 
Peaceful resolution of difficult issues 
 
This question asked respondents to rate how well AVP workshops helped 
them to resolve difficult issues using peaceful means. Overall, responses to 
this question show that AVP workshops are reported as being very helpful 
for this issue. Figure 3 below, shows the frequency distribution of responses 
for this question. The vast majority (91.8%) of participants report that 
AVP workshops had helped them to develop peaceful resolution to conflict. 
Half (50%) of the responses to this question report that AVP workshops 
helped either 'always' or 'almost always', while 13.7% report that the 
workshops helped 'a little'. Only 5.5% reported that the workshops were 'not 
at all' helpful for achieving peaceful resolution to conflict. 
 
Figure 3 – Helping to achieve peaceful resolution 
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Participants described the workshops as being helpful in a variety of ways. For 
example: "I am getting better control of my anger and "thinking about what 
comes first and what's important. Thinking before acting". Other responses 
are more detailed, reporting the use of "respect, tolerance, acceptance of other 
approaches, patience, attention". Yet others state that they have changed their 
view of people: "/ see more people (including myself) as both vulnerable and 
loveable" and being "more open- minded". 
 
Seeing other people's viewpoint 
 
Figure 4 below shows that AVP workshops are successful in helping 
participants to see other people's point of view. The vast majority (92.5%) of 
respondents found that AVP workshops have helped with this issue. Over half 
(55.5%) of the respondents found that the workshops 'almost always' or 
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'always' helped to see others' points of view, while 7.5% reported the 
workshops helped 'a little'. Only 4.1% reported that they didn't find the 
workshops at all helpful. 
 
Figure 4. Helping to see the viewpoints 
 
 
Respondents provided comment on a variety of means that had enabled them to 
see other people's point of view. For example, an inmate stated that he did this "by 
appreciating] that my view is not the only point of view". Other respondents found 
that AVP reinforced existing abilities, one stating that "/ think I could already do this 
before A VP but A VP helps” 
 
Trusting others 
This question asked respondents how well AVP workshops helped them to 
have a greater amount of trust in others. Figure 5 below shows that the vast 
majority (89.0%) of respondents report that AVP workshops were helpful 
for enabling trust in others. Slightly less than half (41.1%) of respondents 
found AVP workshops to be helpful 'almost always' or 'always', while 
15.8% found the workshops helped 'a little'. Only 6.9% reported that the 
workshops did not help at all in enabling them to trust others. 
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Figure 5.  Helping to trust others 
 
 
 
The comments accompanying the responses to this question help explain 
the slightly lower overall rating compared to the other ratings, and reflect the 
challenges encountered with this issue. For instance, a learner simply 
stated: "hard to trust learners from other race groups!", while another 
learner stated that "/ love all but trust no one". While yet another stated 
that "trust means dealing with our attitudes. / Trust goes a long way". 
“how can I trust someone I only see at the school?”  
However, reflecting the general trend of the responses, another respondent 
states she is: 
Less interested in what others do as reflecting badly on me, less self 
obsessive and more able to see goodness in difference too. I am no longer so 
afraid of others and so can be more trusting. 
More choices 
 
Figure 6 below shows that the vast majority (91.1%) of respondents have 
found that AVP workshops have helped them to use more choices in 
resolving conflict. Nearly half (46.6%) of the respondents report that the 
workshops have been helpful 'almost always' or 'always', while 13.7% 
found them 'a little' helpful. Only 4.1% reported AVP workshops were 'not at 
all' helpful for revealing choices about conflict. Comments such as: 
"expecting the best, choose good solution (talk about the conflict) than bad 
one (fight)" refocusing on caring for self, respect for others" and "/ think 
more often and make good choices", confirm that respondents have 
found AVP workshops very helpful for learning about choice. Some 
respondents mentioned the use of AVP concepts such as Transforming 
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Power to enable them to find choices: "Think before reacting. Caring for 
others. Expect the best. Transform [sic] power". 
Figure 6.  Helping to reveal choices 
 
 
 
Self-respect 
 
Figure 7 shows that AVP workshops are successful in assisting 
participants to feel greater respect for themselves. The vast majority 
(89.7%) of respondents report that AVP  workshops have helped them to 
attain greater self-respect. More than half (59.6%) of respondents report 
AVP workshops to be helpful on this issue either 'always' or 'almost always', 
while 10.3% report the workshops have helped 'a little'. Only 4.1% reported 
that they were helped 'not at all'.  
 
Figure 7.  Helping to feel greater self-respect 
 
  
Respondents report that AVP workshops have been helpful in various ways. 
One respondent stated that this was achieved through AVP "giving me a 
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supportive environment in which to take on greater challenges" while 
another states that "/ realise I was a victim of myself and that I have 
forgiven everyone but myself". Another respondent who reported that AVP 
helped 'almost always' to feel greater self-respect stated that this was 
through: "making me realise I'm not a bad person, but that I'm capable 
of bad acts and can be responsible for myself”. 
 
Greater responsibility 
Figure 7 below shows that respondents report AVP workshops are very 
successful at helping them to take greater responsibility for their 
behaviours towards others. Most respondents (89.0%) report that AVP 
workshops have been helpful. Almost two thirds (61.6%) of respondents 
reported that they 'always' or 'almost always' take greater responsibility for 
their behaviour toward others, while 8.2% reported the workshops to be 'a 
little' helpful. Only 6.2% reported them to be 'not at all' helpful. 
 
Figure 8.  Helping to take greater responsibility 
 
 
Although some respondents reported prior understanding of this issue, they 
have also stated that AVP workshops have extended their knowledge, 
such as in the following statement: 
 A VP taught me to be responsible for my actions; I now know how to behave 
towards others. Since I seek to be good, I am more responsible. 
Yet others referred to a change in perception of where responsibility laid, such 
as by: "recognising it is not fair to hurt others because I feel down. 
Trying to own my problems". 
 
 
 
 
- 79 - 
 
Understanding of feelings and actions 
 
Figure 9 below shows that respondents report that AVP workshops have 
been very successful (90.4%) at helping participants have a greater 
understanding of their feelings and actions. Nearly half (45.2%) of the 
respondents reported that AVP workshops were helpful in achieving 
greater understanding of their feelings and actions, while 15.1% reported 
the workshops helped 'a little'. Only 4.1% reported that the workshops were 
'not at all' helpful for this issue. 
 
Figure 9.  Helping achieve greater understanding of feelings and actions 
 
 
 
Respondents report that change has occurred in many and varied ways. While 
some comments simply report: "more conscious of my feelings", others 
report more specific changes: "/ can express myself now" or, "it has made 
me think". Yet others have reported significant changes in different 
directions, for example: "/ now have more skills in being able to name 
feelings and act on them", and "I'm more tolerant and less verbally and 
physically violent". 
 
Although there were a small number of respondents reporting that AVP 
workshops did not help them at all for this issue, many of these responses 
appeared to rate the helpfulness of AVP workshops low because this issue 
was not perceived as needed, rather than as an adverse evaluation of AVP 
workshops. For instance, one respondent stated "considering that I 
understand myself better than the next person, to me it is 
commonsense", while another reported that "my feelings themselves 
changed, not so much the understanding of them ". 
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Open-ended responses 
 
The final six questions of the survey questionnaire sought open-ended 
responses on the changes to various aspects of people's lives that they have 
attributed to AVP workshops. The responses provide a wide and varying 
picture of the ways in which people have been influenced by their AVP 
workshop experience. Such information cannot be captured in numerical 
summaries alone and is of the inclusion of a qualitative dimension to this 
study. 
 
 
Change to personal relationships 
 
This question sought an open-ended response about the way in which 
personal relationships had changed as a result of participating in AVP 
workshops. 
 
Many responses to this question described improvements in various attributes 
of relating to others, such as tolerance, for example: "/ am much more 
unconditional in my acceptance of others", and different aspects of 
communicating, such as talking about emotions: "encouraged me to be 
more open, especially about my emotions". Many respondents also 
mentioned the idea of openness, for example: "openness and sharing and 
finding a sense of commonality". Responses also appeared to show that 
there was improved self-esteem and self-worth. For example, "it has helped 
change my fears and lack of self-esteem and more accepting of myself 
and therefore others". Yet others mentioned experiencing a connection or 
sense of community as being helpful: 
 
By providing a safe space I gained confidence to be more open and honest of 
my feelings. I gained more understanding empathy from other people. 
 
A number of respondents mentioned specific changes that were noted by 
others, such as changed family relationships or comments from partners or 
children: 
I get on with my parents a lot better. They can see the change. Also my [child] 
thinks I'm a good [parent] and [partner] thinks so too. 
The examples above clearly demonstrate the depth and variety of ways in 
which respondents have drawn upon their experience of the workshops to 
bring about change in their relationships. 
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Usefulness for living 
This question sought an open-ended response about what was the most 
useful aspect of the AVP workshops for living. Overwhelmingly, respondents 
referred to various aspects of community: "being part of a community and 
the skills I have learnt". Some referred to networks, meeting others, 
making friends, bonding, sharing group activities that were fun. There was a 
sense of being accepted, safety, and joy in many of these responses. Some 
respondents expressed a sense of surprise and pleasure at this experience. 
For most of them, such an experience was new. For example, the following 
respondent stated that: 
I found the whole lot very interesting because I've never experienced anything 
like this before and it has helped me a lot in my life.  
Additionally, many of the responses to this question referred to 
communication. Some specified particular skills, such as listening and 
provision of feedback, and "the TP wheel". While others referred to 
changes in dealing with their feelings: "being able to deal with my anger 
in a manner that would 't hurt myself or others". 
 
Many respondents also found their experience was one in which they 
encountered respectfulness: "the respect and friendship I received from 
other people". This was from participants that were strangers before 
commencement of the workshop. Strangers in a sense that even though they 
have been to the same class for almost a year, there was never any friendly 
communication or school-based fun enjoyed by them. Respectfulness was 
experienced in a variety of ways: respect for self; respect for others; and 
being shown respect - simply because they existed. 
 
These examples clearly demonstrate the value that respondents placed on 
the learning they obtained from their AVP workshop experience. 
 
Change in approach to conflict 
 
This question sought an open-ended response about the way in which 
changes in respondents' approach to situations of conflict have occurred. As 
before, there is not a singular outstanding approach identified by 
respondents, but instead, respondents have identified a variety of aspects of 
AVP they have drawn upon to make change. 
 
As in the previous question, many respondents referred to a sense of 
community in their response and mostly wrote about tolerance, openness 
and communication. For example, "[I] understand and listen to where 
other people are coming from", while another person wrote that "I now 
look for common ground when my views are opposed ". 
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Many respondents referred to various aspects of communicating. As in 
previous responses to survey questions, many referred to specific skills they 
had learnt, such as"/statements and talking things through". Others said 
they now implement improved listening skills. A number of respondents 
referred to specific AVP tools such as the "TP wheel" and "mandala". 
Respondents also made specific comment on how AVP workshops have 
changed their approach to conflict: 
 
I'm probably generally calmer. I am less reactive when "stuff" starts to 
happen. I'm more able to relate the effectiveness of the tools to conflict. If 
things get really heavy I eventually find my way back to the tools. 
 
Many others mentioned having choices; even the choice of simply walking 
away or somehow avoiding the conflict. 
An unexpected responses from several respondents were comments of 
now being "less fearful", and that this realisation had changed their 
approach to conflict. For example: "not afraid as much as before", and 
"not quite so frightened, more able to jelly in". „fear is nothing and is 
afraid of us” 
Unfortunately the structure of the questionnaire was not designed to explore 
this further. 
Four respondents stated that AVP workshops did not help them to change 
their approach to conflict. However, of these, three said they had done 
similar workshops elsewhere. 
Clearly, these examples show that most respondents were able to 
integrate the workshop experiences into their particular l ife 
circumstances in an effort to more peacefully manage conflict. 
 
Applying AVP in school 
This question sought an open-ended response about what way AVP helped 
while in school. Of the 146 responses to the survey, forty-nine respondents 
indicated they were either at school or out of school at the time of their 
last AVP workshop. 
Overall, the greatest benefit reported by respondents to this question 
appears to be obtaining or improving on various interpersonal skills, 
particularly that of listening. Respondents stated that they gained in a variety 
of ways, such as: 
"listening, empathy, sharing, confidence, humour, heart language, 
caring, owning my stuff, nonviolent language". 
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Several respondents reported that, while acknowledging it was difficult, they also 
identified that AVP workshops have helped them in dealing with conflict. For example, 
"It is difficult to talk AVP to someone who have not attended the workshop but what I 
like is that I get respected and seen as a gifted person", and "pretty hard, can be 
easy, depends on situation,  and people you hang up with ". 
Some found that AVP workshops seemed to be more applicable for their 
improved interaction at home, with their friends, neighbours and in the 
community: 
At home I am listened to when I speak, my friends call me chief – the leader, 
my presence is acknowledged on social gatherings and I am of help, I am now 
the chairperson of the Young Women „Forum. 
Of the 26 written responses to this question, only three stated that it had not 
helped them at all clearly showing that, albeit a challenge to apply, 
respondents valued what they learnt from their AVP workshop experience. 
Returning to the community 
 
This question sought open-ended responses about the usefulness of AVP 
workshops for respondents returning home to the community. There were 
many responses. All the respondents stated they were seen as heroes in 
their communities after the AVP workshops. Respondents see themselves as 
community leaders in turning the cycle of violence through nonviolent direct 
actions and nonviolent communication. 
 
Additional comments 
 
Many and varied remarks were made in response to the invitation to add 
further comments. Although difficult to summarise such diversity, the 
comments below seek to capture general trends and significant isolated 
critique that respond directly to AVP aims and philosophy. Many respondents 
simply expressed their thanks and stated how highly they valued AVP: 
To meet with people on the same wavelength of antiviolence, in itself is 
supportive and A VP experiences are inspiring. A VP is not a programme - it is 
a lifestyle. I have advised my friends to attend AVP since it is healing, and will 
continue to practise AVP because it brings peace and harmony amongst 
people. 
Others expressed regret and deep disappointment about AVP 
apparently not being organised in their communities so as to refresh 
themselves. 
The fact that there is no A VP in my community is a great loss. I feel quite 
frustrated that AVP is not a prerequisite for leadership skills to help our 
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community leaders, mostly during elections. Given support I will organise 
more people and more AVP workshops in my community. 
A few respondents offered a critique of AVP based on their experience 
and observations. These appeared to run counter to the vast majority of 
responses and there appears to be no discernable common thread to the 
issues. 
 
One respondent critiqued the quality of a workshop stating that "it seemed not 
confrontational enough; facilitators are not up to what they say about AVP 
standards as they get aggressive at times". 
 
Others expressed surprise at the changes they have made in their lives, 
which they attributed to their experience. 
Another expressed doubt at the ability of "one-off workshops" to bring 
about lasting change. The respondent seemed unaware that there are a 
series of workshops that could be undertaken. 
 
Two other comments criticised the "inflated" claims about AVP that they 
had heard. On the other hand many respondents have also contradicted 
this opinion by specifically naming the changes in their lives that had 
been established for many years following their workshop (or workshops) 
experience. 
 
Yet other comments are valuable for provoking debate about critical issues 
and the subtleties about anger and violence. An example is: 
 
Have significant doubts about whether AVP is a helpful context for women 
who have been traumatised by abuse. By and large for healing they need to 
learn anger and refusal to forgive (yet again) in order to move to a healthy life. 
Other comments that offered a critique, such as one already quoted above, 
mentioned a contradiction between AVP philosophy and what facilitators 
role-modelled saying that they found some to be aggressive. 
 
General themes from written responses 
 
As well as the question-by-question analysis above, written responses 
were collectively subjected to a qualitative analysis using the same process 
as described in the previous chapter. This analysis revealed a number of 
general trends, ideas, or themes that emerged from a collective reading of 
the responses. Although all comments were made by respondents in 
the context of the specific question, these general themes could be 
observed by the tendency of respondents to consistently draw on a specific 
set of ideas in their explanations. The results of this further analysis shows 
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the major concepts respondents have reported they draw upon in their 
attempts to live without violence.  
 
Briefly, these themes were identified as follows: 
• Community; a sense of community, togetherness, sharing, belonging or 
being included. 
• Confidence; belief in self and/or abilities. 
• Clarity; experience of increased understanding or revelation. 
• Enhanced skills and/or knowledge; acquisition of new ideas and ways of 
behaving, trying out new ideas and behaviour. 
• Communicating; skills or ideas that enhance communicating and/or being 
with others, talking. 
• Trust; intimacy, safety, or a change from lack of trust such as fearfulness. 
• Responsibility and/or ownership; taking responsibility and or owning his or her 
own actions. 
• Self-esteem and or self-worth; comments about change to self-esteem and/or 
worth. 
• Respectfulness; reference in comments to being respected, experiencing   
respect, or showing respect. 
 
An important aspect of any workshop is that the material is easily 
generalised beyond the workshop setting. The presence of these themes 
identified above throughout all responses suggests that workshop 
concepts, ideas and experiences are applied to the everyday lives of 
workshop participants beyond the workshop setting. 
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CHAPTER SIX: DISCUSSION AND RECOMMENDATIONS 
 
The aim of this study was to evaluate the form, content, and impact of 
Quaker Peace Centre Alternatives to Violence Training Workshops in the 5 
high schools in the Cape Flats. This has been achieved by an analysis of 
routine end-of-workshop evaluation forms followed by a national survey of 
past AVP workshop participants. 
 
6.1. Discussion 
 
A sample of 81 end-of-workshop evaluation forms was analysed. The 
analysis was indicative of a broadly positive response to AVP workshops. 
Additionally, three themes appeared to be prominent: change, communicating 
and non-specific approval. The analysis of these forms was an evaluation of 
the immediate impact of AVP workshops; it also formed part of the 
development of the survey questionnaire used to evaluate longer standing 
outcomes of AVP workshops. 
 
In a variation to the method proposed in the consultation / discussion 
meetings with the supervisor the mail-out of survey questionnaires 
occurred through key AVP people, rather than a sampling frame using AVP 
records. Checking the accuracy of addresses by the researcher therefore 
did not occur. Nonetheless, the resultant method was a largely successful 
strategy of obtaining responses from the major groups who have participated 
in AVP workshops. A weakness however, was an inability to forward mail 
to participants in hospitals and those who are in prison who had also 
participated in AVP workshops. This was an unfortunate outcome, given 
that AVP workshops were developed from a need identified by inmates 
themselves (Bitel & Edgar, 1998; Carver & Reitan, 1995). 
 
A further issue was the lack of success in obtaining responses from 
past workshop participants who were now residing in the former 
Transkei and Ciskei rural areas at the time of this study. It would be 
useful for any future evaluation to address this weakness in the 
evaluation. 
 
Nonetheless, a total of 146 survey responses from a broad group of 
past AVP workshop participants were analysed. The sample included 
representation from each of the three major workshop levels, a range of 
age groups, and an approximately even spread between women and 
men. Additionally, there was representation from respondents who 
identified as black and coloured. However, having no white 
participants in this survey is a weakness of this sample. 
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The major finding of this evaluation study is that 94% of AVP workshop 
participants reported that their workshop experience has helped them to 
take steps toward living peacefully. A consistent feature of the results 
for each question requesting a rating was that the median (or middle 
ranked) response for helpfulness is 'almost always'. This was also true 
when these questions were analysed on the basis of workshop level 
(see Figure 2). These findings demonstrate a consistently positive 
response across the numerical data of each of the issues explored in the 
survey questionnaire, namely helping with: resolving difficult issues, 
recognising other's viewpoints, trusting others, perceiving more choices, 
greater self-respect, greater responsibility, and understanding of 
feelings and actions. 
 
This highly positive response is supported by the comments 
accompanying each of the questions. These demonstrate that 
respondents successfully integrate AVP workshop experiential learning 
into their everyday lives in such a way as to have a positive impact on 
these issues. 
 
Although less easily summarised than the numerical data, the open-
ended responses are of significance. A collective reading of these 
responses shows the complexity and depth to which people have used 
their workshop experiences. Respondents clearly described significant 
changes to: personal relationships, usefulness for their life, and changes 
in their management of conflict. 
 
Although descriptions contained in these written responses are 
idiosyncratic, they very clearly show the importance respondents have 
placed on experience as a way of understanding how to act and find 
alternatives to violence. This clearly supports the value that AVP 
workshops have placed on this mode of learning. 
 
Written responses also show that the workshops pose a particularly 
difficult challenge for some participants. This appeared to be especially 
so, but not exclusively, for those who took part in gangsterism activities 
and those who have learnt that violence is the right tool to deal with 
conflict. Nonetheless, responses show that the AVP workshop 
experience, at the least, appeared to provoke a questioning of 
violence. The results show that the word "difficult" appeared many 
times within these respondents' commentaries. 
 
There were also a small number (5.4%) of responses reporting that 
AVP workshops were 'not at all' helpful. However, this should not be 
interpreted as a solely negative opinion of AVP as much of this data was 
clarified further by the accompanying comments stating that the 
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negative response is because either: they felt that they already knew the 
material, or felt that the workshops covered material they didn't need. 
 
As with all research, this evaluation has limits as to what it can address 
and inform. Having said that, there are indications that these results may 
not be unusual. Though the end-of-workshop evaluations analysed earlier 
in Chapter 4 were obtained immediately after completing a 
workshop, they point to the same characteristically complex, 
idiosyncratic and positive, responses that appeared later in the survey.  
 
A feature of the analysis of the survey returns is that more than two thirds 
have completed more than the Basic Workshop. Although it would be 
expected that those who have attended the more advanced workshops 
would respond more favourably, on the basis of a greater understanding 
of the material, it must be remembered that they also chose to make the 
commitment to attend. Suggesting the favourable disposition existed 
before doing the Advanced Workshop. As there is a considerable commitment 
of time and energy to attend the higher-level workshops, the expected benefit 
would have been substantial. The numbers attending higher level workshops 
simply of itself is indicative of the high regard held for AVP workshops by 
those who have participated. 
 
6.2. Conclusion and Recommendations 
 
The evaluation undertaken in this study was substantially successful in 
achieving the aims and objectives set out in the research 
consultation/discussion meetings with the supervisor. The evaluation 
successfully achieved a larger scale evaluation than those previously 
undertaken and included the full range of workshops conducted by AVP in 
schools. However, a weakness of the sampling method was the low numbers 
of people identifying as former learners (those in former Transkei and 
Ciskei rural areas), and also those under in hospital and in prison. 
 
The results of this study show that AVP workshops are impacting on 
individual lives in such a way as to contribute toward meeting the goals and 
objectives of AVP set out in Chapter 2 of this study. Additionally, open-
ended responses clearly show that people are being empowered to make 
use of the choices that they open up through the experiential learning process 
used in the workshops. 
 
A number of recommendations arise out of the results and discussion above. 
The following recommendations are offered: First set relates to the form, 
content, and impact of Quaker Peace Centre Alternatives to Violence Training 
workshops and the second set are the suggestions to the Western Cape 
Education Department: 
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Recommendations: The Form, content, and impact of QPC Alternatives to 
Violence Training workshops: 
 
 The most striking recommendation from the substantial response 
that reports AVP workshops to be helpful has to be that AVP 
workshops continue to be made available to as wide a group of people 
as is feasible for those schools and communities where it has ceased 
or has not been offered. 
 
 Given the consistent comments from former learners reporting AVP 
workshops to be of value, and explicit requests for AVP workshops to 
be run in the communities, a further recommendation is that a return 
of school-based and community-based AVP workshops be pursued. 
 
 Although these results show that AVP workshops are 
substantially and consistently helpful, a couple of specific areas were 
rated slightly lower. On this basis, it is recommended that there be a 
greater focus in workshops on development of trust and development 
of an understanding of feelings and relationship to actions. This 
should enhance workshop outcomes in these areas. 
 
 Some respondents' comments report that application of workshop 
ideas was 'difficult" in their particular circumstances. These seemed to 
be generally, but not exclusively, related to a community context. 
Responses in this survey were not of sufficient detail to analyse the 
specifics of this issue. It is recommended that this issue be followed-
up through end-of-workshop feedback in order to develop specific 
focus points for workshops. Alternatively, it may be possible to explore 
this issue within the process of school-based AVP workshops. 
 
 Although representing a very small number of respondents, a couple of 
adverse comments were made. This appeared to be in relation to 
specific workshop experiences rather than a general trend or theme. 
Nonetheless, greater detail would be informative to facilitate further 
improvement of the quality of AVP workshops. To enable this, it is 
recommended that AVP redesign the end-of-workshop evaluation 
form (see Appendix B) to ask directly and specifically about the nature 
of any issue that they found problematic, and how it has impacted on 
them. End-of-workshop forms would need to be made anonymous. 
 
 This feedback would also need to be sought separately from seeking 
expressions of interest from participants who want to undertake further 
workshops. This could be done via a separate process. 
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 So that AVP can make the necessary changes on the basis of 
feedback from the end-of-workshop evaluation forms, it is further 
recommended that a process be developed that will ensure comment 
on problematic issues are appropriately reviewed and addressed. 
 
A logical step following any evaluation study is to pursue a follow-up 
evaluation at some time in the future to: 1) address weaknesses in the 
initial study, and 2) to evaluate changes instituted as a result of the initial 
evaluation. If this is to be pursued, suitable funding sources will need to be 
investigated. 
 
Suggestions to: The Western Cape Education Department: 
 
 Making peaceable schools requires practical skills. 
 
 Make skills for dealing with creatively with conflict a standard element 
in pre-service and in-service teacher training. Peer mediation should 
be specifically included as a key tool. 
 
 Active listening, dialogue, mediation, and co-operative learning are 
delicate skills to develop. This is education in the widest sense. 
 
 Schools should employ a long term, holistic, and multi-disciplinary 
approach by allying themselves with the larger community, including 
parents, cultural institutions, neighbourhood organisations, social 
services, and other agencies.  
 
 Mainstream conflict resolution programmes into the core curriculum of 
the school instead of treating them as a „frill‟ or „add-on‟. 
 
 Implement a whole-school approach involving pupils, teachers, 
administrators, and ancillary staff. 
 
 Culture of peace must take root in the classroom from an early age. It 
must continue to be reflected in the curricula at secondary and tertiary 
levels. Introduce conflict resolution programmes in the early years 
and continue them as a component of lifelong learning. 
 
 Teach pupils skills to deal with conflicts peacefully. 
 
 Give teachers and pupils more opportunities to participate in decision 
making in schools. 
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 Urge governments to support the conflict-resolution work of schools 
and other institutions by pursuing active policies at all levels, 
encouraging the use of existing programmes, and promoting research 
and development work. 
 
 Funding from government agencies is required and it must be ongoing 
and long-term. 
 
 Network with practitioners through an international exchange of 
experiences. 
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Appendix B: End-of-workshop evaluation form 
 
 
AVP Workshop 
Evaluation 
 
 
Level: Basic / Advanced / T4F (please circle one) 
 
Date:  
 
Venue: 
 
1. What was the highlight of this course for you? 
.................................................................................................
.................................................................................................
.................................................................................................
................................. 
2. What changed you most inside – and why? 
………………………………………………………………………
………………………………………………………………………
……………………………………………………………………… 
3. In what different ways will you deal with violence after doing 
this workshop? 
………………………………………………………………………
………………………………………………………………………
……………………………………………………………………… 
4. Was there anything you wanted to get out of this workshop 
that you didn‟t get? 
………………………………………………………………………
………………………………………………………………………
…………………………………………………………………....... 
 
5. Was there anything you did not like about this workshop? 
.................................................................................................
.................................................................................................
................................................................................................. 
PTO 
6. What is your feedback for the facilitating team? 
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………………………………………………………………………
………………………………………………………………………
……………………………………………………………………… 
7. How did you hear about AVP? 
………………………………………………………………………
………………………………………………………………………
……………………………………………………………………… 
8. Are you interested in other AVP training? (tick appropriate bracket/s 
below) 
 
Yes (    ) No (    ) If yes, Advanced Workshop (    ) 
            Training for Trainers (    ) – by 
invitation 
9. Any other comments? If yeas, please state below 
………………………………………………………………………
………………………………………………………………………
……………………………………………………………………… 
 
Name………………………………………………. (Optional) 
 (be sure to include your name if you wish to do further training) 
 
Age: under 20 20-30 30-40 40+ (please circle 
one) 
 
Ethnic group………………………………. 
 
Language other than English……………………… 
 
Please return to:  Quaker Peace Centre 
    3 Rye Road, 
 Mowbray, Cape Town 
     7700 
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Appendix C: Survey Questionnaire 
 
AVP WORKSHOP SURVEY 
 
Dear AVP Workshop participant, 
 
Your Quaker Peace Centre AVP leader and /or Team Leader have distributed 
this survey form to you. Your name and address are not held anywhere else. 
 
I hope you will take a few minutes to complete this questionnaire; the results 
will assist AVP to evaluate the effectiveness of their efforts. It is totally 
confidential, so there is no need to write in your name. Participation is 
voluntary. 
 
When completed, simply fold it, put it in Free post envelop, and then into the 
nearest mail box as soon as possible. 
 
Many thanks for your time, 
Mlungiseleli (Mlu) Dywili 
(Researcher)  
 
Instructions: 
Please tick the boxes to indicate your response: Like this (  ). 
 
If you have made an error, or wish to change your mind, please put a large 
cross through the wrong response. Like this: ( ) and then tick the correct 
response. 
 
Are you?:                Male   (    )      or      Female (    ) 
 
Which ethnic group/s do you belong to? Black(  )   Coloured(  ) White(  )   
Other(    ) 
 
Your age group?:  Less than 20 years(  )  20-40 years (  )  41-60 years (   ) 
Over 60 years (   )   
 
At my last AVP workshop, I was: 
                                                        (   )  A learner 
                                                        (   )  A former-learner 
                                                        (   ) Not any of the above                                                                                                                                                                                                                                                            
Which of these AVP workshops have you attended? (Tick each one you have 
attended) 
                          Basic workshop(  )  Advanced workshop (  )  T4F (   ) Other 
workshop/s (   )   
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Have you ever facilitated in an AVP workshop? (this includes: apprentice 
facilitator, facilitator, apprentice team leader and team leader) 
                                                               (   ) Yes 
                                                               (   ) No 
 
 
AVP WORKSHOP SURVEY 
For the following questions, please tick the brackets the most closely matches your answer.  
 
1. Has AVP helped you to resolve difficult issues using peaceful means? 
 
Always (   )    Almost always (   )    Sometimes (   )    A little (   )   Not at all (   ) 
 
It what way are you able to do this? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
2. Has AVP helped you to see other people‟s point of view? 
 
Always (   )    Almost always (   )    Sometimes (   )    A little (   )   Not at all (   ) 
 
It what way has this happened? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
3. Has AVP helped you to have a greater amount of trust in others? 
 
Always (   )    Almost always (   )    Sometimes (   )    A little (   )   Not at all (   ) 
 
It what way do you show this? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
4. Has AVP helped you to use more choices for resolving conflicts? 
 
Always (   )    Almost always (   )    Sometimes (   )    A little (   )   Not at all (   ) 
 
It what way do you do this? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
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5. Has AVP helped you feel greater respect for yourself? 
 
Always (   )    Almost always (   )    Sometimes (   )    A little (   )   Not at all (   ) 
 
How has this shown itself? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
 
 
6. Has AVP helped you to take greater responsibility for your behaviour towards 
others? 
 
Always (   )    Almost always (   )    Sometimes (   )    A little (   )   Not at all (   ) 
 
In what way do you do this? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
7. Has AVP helped you to have a greater understanding of your feelings and 
actions? 
 
Always (   )    Almost always (   )    Sometimes (   )    A little (   )   Not at all (   ) 
 
What has changed for you? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
8. In what way do you feel that the AVP workshop/s have helped to change your 
personal relationships? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
9. What have found to be the most useful aspect of the AVP workshop/s for your 
life? 
 
.......................................................................................................................................... 
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.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
10. How have the AVP workshops helped you change your approach to conflict? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
11. As a learner (at school), how well were you able to apply what you learnt in 
AVP to your daily life at school or classroom? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
12. As a former learner (not at school anymore), did AVP help you interact/engage 
more effectively in your home, neighbourhood and in the entire community? In 
what way? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
13. Is there anything else you would like to add about your experience of AVP? 
 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
.......................................................................................................................................... 
 
Thank you very much for your participation. Please return this survey in the prepaid envelops provided. 
 
If you have any questions about this survey or would like further information please contact either Mlu 
Dywili (researcher) on 076 473 3612 or by email: mludywili@hotmail.com 
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